CVUSD’s Unit Planning Organizer
	Subject Grade
	ELA 6

	Unit Title
	Unit 1: Lessons in Literature

	Length of Unit (Include days and minutes per day)
	20 days (plus 5 days buffer), 90 minutes per day

	Overview of Unit
	This unit focuses on the elements of a story, writing a thesis statement, Socratic Seminar and interview skills, as well as writing a summary free of personal opinion, a historical fiction story, and a biographical paragraph. The culminating activity will be the publication of the students’ work.


	Priority Common Core State Standards
*Priority Standards are the standards around which supporting standards are organized           
	Reading Foundations Standard

(For Grades K-5 only)

	RL.6.1.: Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

RL.6.2.: Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.

W.6.2.: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

W.6.2.a.: Introduce a topic or thesis statement clearly, previewing what is to follow; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/ effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. CA


	

	Supporting Standards
*Supporting Standards are intricately woven through each of the performance tasks of the unit
	ELD Standards 

	RL6.3.: Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.

RL.6.5.: Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, or plot.

W.6.3.: Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well structure event sequences. 

W.6.10.: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

SL6.1.: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

L.6.3.: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

L.6.3.a.: Vary sentence patterns for meaning, reader/ listener interest, and style.

L.6.3.b.: Maintain consistency in style and tone.

L.6.4.: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing flexibly from a range of strategies.

L.6.4.a: Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

L.6.5.:  Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

L.6.5.c.: Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).


	I.B.6  *

I.C.10 *

II.A.1-2 *

II.C.6-7 *

I.A.1, 3

I.B.6-8

I.C.10  

II.A.1-2   

II.B.5




	“Unwrapped” Concepts

(Students need to know)
	“Unwrapped” Skills

(Students need to be          able to do)
	Bloom’s Taxonomy Levels of Cognitive Rigor
	Webb’s Depth of Knowledge

	RL.6.1
· Text Evidence
· Of what the text says explicitly
· Inferences drawn from text
	Cite

Analyze

Infer
	Level 4: 
Analyze
	Level 3 : 

Strategic Thinking/ Reasoning

	RL.6.2

· Theme or central idea of a text and how it is conveyed through particular details
· Summary of text without personal opinions or judgment
	Determine

Provide
	Level 4: 
Analyze
	Level 3 : 

Strategic Thinking/ Reasoning

	W.6.2.a

· Thesis Statement
· Ideas, concepts, and information
	Write
Organize
	Level 6:
Create
	Level 4:
Extended Thinking

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	Essential Questions 
	Corresponding Big Ideas

	Why is it necessary to include textual evidence when analyzing text? (RL.6.1)

How do you write an effective plot summary? (RL.6.2)

Why do essays require a clear thesis statement? (W.6.2a)


	To accurately convey the author’s intent, it is essential to cite evidence from the text. (RL.6.1)
An effective summary is free of personal opinions or judgments. (RL.6.2)
A clear thesis statement provides focus for the development of the essay. (W.6.2.a)

	Unit Vocabulary Words

	Academic Cross-Curricular Words
	Content/Domain Specific Vocabulary

	· Inference

· Theme

· Summary

· Thesis Statement

	· Character (protagonist/ antagonist), Character traits

· Setting

· Plot – exposition, rising action, climax, falling action, resolution

· Conflict (man vs. nature, man vs. self, man vs. nature, man vs. society)

· Genre

	Resources for Vocabulary Development (Include at least one resource for English Learner)
Unit 1 Vocabulary Anchor Chart Examples

[image: image1.emf]Frayer-Model-Templa te (Vocab).pdf


[image: image2.emf]Vocab-O-Gram.doc





	Unit Formative Assessments of Priority Standards (Embed Documents)

	Pre-Assessment
	Post-Assessment

	
[image: image3.emf]Grade 6 ELA Unit1  Pretest.pdf


You will need to log into Illuminate to print out answer bubble sheets and student copy of test.


	
[image: image4.emf]Grade 6 ELA Unit 1  Post Test.pdf


You will need to log into Illuminate to print out answer bubble sheets and student copy of test.



	Pre-Assessment Rubrics and Answer Keys
	Post-Assessment Rubrics and Answer Keys

	
[image: image5.emf]Grade 6 ELA Unit 1  Post Test _teacher_booklet-1.pdf


	
[image: image6.emf]Grade 6 ELA Unit 1  Post Test _teacher_booklet-1.pdf




	Overview of the Culminating Learning Experience (Situation, challenge, role, audience, product or performance)

	Describe the Culminating Learning Experience for this unit of study: 

Students will publish their narratives and biographies on Schoolwires classroom page, classroom blog, Wikispaces, Edmodo, etc. based on classroom teacher’s preference. 


	Suggested Length of Time
(Include days and                     minutes per day)
2 days, 90 minutes per day

	Synopsis of Performance Tasks

	Authentic Performance Tasks
	Description 
	Suggested Length of Time
(Include days and                      minutes per day)


	Task 1:

Communicate
Collaborate
	Students will create a graphic organizer incorporating the Story Elements based on short stories.  (Ancient Greek Myths have been provided)
	4-5 days, 90 minutes per day

	Task 2:

Creativity

Critical Thinking
	Write a one-paragraph summary with a thesis statement.


	3-4 days, 90 minutes per day

	Task 3:

Creativity

Critical Thinking

Technology
	Students will write a historical fiction story based on a child living in an Ancient Civilization. (Resources have been provided for Ancient Greece)
	8 days, 90 minutes per day

	Task 4:

Communication

Collaboration

Creativity

Technology
	Students will interview one of the student authors, and gather information to write a biographical paragraph. The biography should include a thesis statement and information about the student author.
	4 days, 90 minutes per day


PERFORMANCE TASK 1 
	Title of Authentic Performance Task 1
	Dissect It
	Length:

4-5 days, 90 minutes per day

	Standards Addressed in Authentic Performance Task 1

	Priority Standards for Task 1:
RL6.1.: Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

RL.6.2.: Determine a theme or central idea of a text and how it is conveyed through particular details; provide a summary of the text distinct from personal opinions or judgments.



	
	Supporting Standards for Task 1:
RL.6.3.: Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.
RL.6.5.: Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, or plot.

L.6.4.: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing flexibly from a range of strategies.

L.6.4.a.: Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase
L.6.5.: Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
L.6.5.c.: Distinguish among the connotations (associations) of words with similar denotations (definitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).



	Detailed Description of Authentic Performance 

Task 1

	Performance Task: Students will create a graphic organizer incorporating the Story Elements based on short stories. 
Suggested Teaching and Learning Sequence:

Teachers will teach the strategy of Close Reading while reviewing story elements, multiple meanings, as well as connotations and denotations: Theme or Central Idea, Plot, Characters, Setting, Conflict, Resolution. (RL.6.2, RL.6.3, RL.6.5, L.6.4, L.6.4.a, L.6.5.c)
· Refer to resources titled Close Reading Bookmark and Close Reading Graphic Organizer.

· Refer to Story Elements Song resources (flocabulary.com) 

· Refer to multiple meaning and connotation and denotation resources.

Teachers will model with the class how to pull the story elements from one of the selected short stories using various strategies and graphic organizers. (RL.6.2, RL6.3, RL.6.5)
· Refer to Greek Myth resources (Pandora, Icarus and Daedalus, The Myth of Midas, The Reason for Seasons, The Story of Medusa and Athena, and The Gift of Fire)

· Resources for Story Elements can be found on Step Up to Writing Tools Intermediate Level 3rd Edition pg. 6-1abc, 2abc.

· Allow peer-to-peer interaction to cite the textual evidence. (i.e. what details support the theme)

Students will create a graphic organizer of their choosing citing textual evidence of the story elements from a variety of stories. (RL.6.1)
Formative Assessment – Students will share their findings and discuss what they have learned about story elements. (RL.6.2)

	Bloom’s Taxonomy Levels
	Webb’s DOK



	
	
	Analyze
Understand Create
	Level 3: Strategic Thinking/ Reasoning

	
	
	Rubric for Authentic Performance Task 1 (Embed Document)

	
	
	
[image: image7.emf]Grading Rubrics.pdf




	Response to Instruction and Intervention


	Instructional Strategies

(Minimum of 3)

	Differentiated Strategies             for Intervention

(Minimum of 6)

	Differentiation Strategies            for Enrichment

(Minimum of 3)

	Interdisciplinary Connections 

	1. Direct instruction on story elements. Teacher model Close reading to students with effective strategies (7-step). Students practice Close reading independently on a different story. Use provided Myths to help with Story Elements.

2. Multiple Meaning Word Resource 

3. Connotations and Denotations resource

4. Students work in pairs or independently. 

5. Graphic Organizers have been provided to help with instruction

	EL:

1. Direct instruction of story element vocabulary using vocabulary graphic organizer.

2. Graphic Organizer for story elements using picture and examples from reading

3. Direct instruction in multiple meaning word (using examples with pictures).

SPED:

1. Chunking (present story elements in smaller chunks)

2. Repetition

3. Extended time

Intensive

1. Gateways instruction

	1. Incorporate GATE Icons throughout all the tasks to allow for deeper investigation.

2. Think like a Disciplinarian/ Linguist.

· Research additional information regarding Story Elements and report back as an expert in that area

3. Translate written text into graphic form (comic strip, story board, movie trailer, etc.).
	

	Teacher Resources and Materials 
(e.g., Textbook References, Multi-Media Sources, Additional Print Sources and Artifacts)
	Anchor Text and Text Dependent Questions

	Textbook References:

Other Books:

Audio/Visual Resources:


[image: image8.emf]Connotation_vs_Den otation.pptx



 EMBED AcroExch.Document.11  [image: image9.emf]Close Reading  bookmarks.pdf



 EMBED AcroExch.Document.11  [image: image10.emf]CloseReadingPostera ndGraphicOrganizers.pdf



 EMBED AcroExch.Document.11  [image: image11.emf]Story-Elements-Map. pdf



 EMBED AcroExch.Document.11  [image: image12.emf]StoryElementsSong. pdf



 EMBED AcroExch.Document.11  [image: image13.emf]StoryElementsSongFi llIn.pdf



 EMBED AcroExch.Document.11  [image: image14.emf]StoryElementSongGr aphic Organizer.pdf


StoryElementSongwithMusic
Additional Print Sources:

Story of Midas • The Story of Medusa and Athena • The Gift of Fire • Pandora • Icarus and Daedalus 
Other Resources:


[image: image15.emf]Story Elements  Pictures.jpg


[image: image16.emf]Plot Diagram.jpg



 EMBED Package  [image: image17.emf]Story Structure  Graphic Organizer.jpg



 EMBED AcroExch.Document.11  [image: image18.emf]DenotationandConno tationActivity.pdf



 EMBED AcroExch.Document.11  [image: image19.emf]ConnotativeversusD enotativeMeanings.pdf



 EMBED AcroExch.Document.11  [image: image20.emf]EssentialElementsSh ortStory.pdf



	Anchor Text and Text Dependent Questions:
· Flocabulary Song Lyrics

1. How can you tell what is included in a setting based on the poem?

2. What are the details of a plot, setting, character, and theme?

3. Why did the author choose the format he did to import the information?  

4. How does it impact the poem?

5. How can you translate the content concerning the 5 Elements of a story to other disciplines?
· 5 Myths (Story of Midas, Medusa and Athena, The Gift of Fire, Pandora, and Icarus and Daedalus)
1. What do you know about the protagonist/antagonist? What words does the author use to show you?

2. How does the author help you learn about the setting?

3. How does the setting change through the story?

4. How does the sequence of events develop the story?

5. What is the author’s message to his/her readers?

6. What problem does the protagonist experience in the text? List three events that contribute to the resolution of the problem.

7. What theme or idea might the author be exploring in the story?
Additional Resource:

Text Dependent Question Stems and Anchor Standards


	
	


PERFORMANCE TASK 2
	Title of Authentic Performance Task 2
	Summarize It
	Length:

3-4 days, 90 minutes per day

	Standards Addressed in Authentic Performance Task 2

	Priority Standards for Task 2:

RL.6.1.: Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

W.6.2.: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.6.2.a.: Introduce a topic or thesis statement clearly, previewing what is to follow; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/ effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. CA


	
	Supporting Standards for Task 2:
W.6.10.: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

SL.6.1.: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.



	Detailed Description of Authentic Performance 

Task 2

	Performance Task: Students will write a one-paragraph summary with a thesis statement. 
Suggested Teaching and Learning Sequence:

Using the resources provided, teach how to write a thesis statement. (W.6.2.a)
· Refer to Thesis Guide and Rubric Task 2 resources for instruction and peer editing. 
Use Step Up to Writing to teach summary writing. As a whole group, work on a summary together. Then students will write their own summary on a text. Resources for Ancient Greece have been provided. (RL.6.1, W.6.2, W.6.10)
· (Spiral pgs. 43-52; Tool 1-31abcde)

· Summary and Rubric Task 2 resources for instruction and peer editing.

· Summary Rubrics for teachers are included (for final drafts).

Formative Assessment - Provide opportunities throughout the writing process for feedback using the following strategies: peer-to-peer, student to teacher, and student metacognition time. Utilize Student Goal Setting Worksheet to allow students to interact in the formative process of their learning. Students need to become the active learner. (W.6.10)
· Refer to Student Goal Setting Template.

Students will participate in Socratic Seminar to discuss their summary. Use resources to establish norms. (SL.6.1)
· Refer to Socratic Seminar resources.


	Bloom’s Taxonomy Levels
	Webb’s DOK



	
	
	Analyze
Create
	Level 3: Strategic Thinking/ Reasoning

	
	
	Rubric for Authentic Performance Task 2 (Embed Document)

	
	
	
[image: image21.emf]Summary Paragraph  Rubric.doc



 EMBED Word.Document.8 \s [image: image22.emf]Summary Writing  Rubric-1.doc




	Response to Instruction and Intervention


	Instructional Strategies

(Minimum of 3)


	Differentiated Strategies             for Intervention

(Minimum of 6)

	Differentiation Strategies            for Enrichment

(Minimum of 3)


	Interdisciplinary Connections 

	1. Use provided articles to help write summaries and thesis statements as a whole group.  

2. Thesis Statement Resources 

3. Socratic Seminar – Teacher should review appropriate behaviors for a Socratic seminar. Teachers can show a video demonstration or review rules.
	EL: 

1. Give students opportunities to practice with given samples

2. Use DII model to teach citing evidence.

SPED:

1. Graphic organizers for writing

2. Scaffold information and writing

Intensive:

1. Gateways Instruction

	1. Utilize the California GATE Icons. [Think like a disciplinarian (TLAD)]

2. Socratic Seminar from multiple perspectives. 

· Apply Metacognitive skills to interact within the Socratic Seminar

3. Analyze how investigating in a topic can unfold knowledge in another topic


	History/Social Sciences

6.4.8: Describe the enduring contributions of important Greek figures in the arts and sciences (e.g., Hypatia, Socrates, Plato, Aristotle, Euclid, Thucydides).


	Teacher Resources and Materials 
(e.g., Textbook References, Multi-Media Sources, Additional Print Sources and Artifacts)
	Student Resources and Materials

	Textbook References:

California World History Chapter 10 Video – Greek Philosophers
Other Books:

Suggested Text:

· Wilmna Unlimited by: Kathleen Krull (This text could be used to model how to write a thesis statement and a summary)

· Mr. Peabody’s Applies by: Madonna (This text could  be used for students to write a thesis statement and summary)

· These could be used before students read the myths and write.
Audio/Visual Resources:

Additional Print Sources:

A New Type of Religion • Greece Geography • Ancient Greek Everyday Life • Ancient Greek Government • Socrates the Great Teacher • The Life and Death of Socrates 

Other Resources:


[image: image23.emf]socratic.docx



[image: image24.emf]Socratic Seminar  ReflectionTask2.doc



 EMBED Word.Document.8 \s [image: image25.emf]socraticsanalyticrubri c Task2.doc



 EMBED Word.Document.8 \s [image: image26.emf]SSholisticrubricTask2 .doc



 EMBED Word.Document.8 \s [image: image27.emf]Thesis Guide &  RubricTask2.doc


[image: image28.emf]Student Goals and  Action Plan.doc


	


PERFORMANCE TASK 3
	Title of Authentic Performance Task 3
	Write It
	Length: 8 days, 90 minutes per day


	Standards Addressed in Authentic Performance Task 3

	Priority Standards for Task 3:

RL.6.1.: Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.



	
	Supporting Standards for Task 3:
W.6.3.: Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well structure event sequences. 

W.6.10.: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.



	Detailed Description of Authentic Performance 

Task 3

	Performance Task: Students will write their own historical fiction story citing textual evidence.
Suggested Teaching and Learning Sequence:

Review Story Elements
Use Step Up to Writing Tools to teach narrative/story writing. (RL.6.1, W.6.3)
· Students will write their own historical fiction story citing textual evidence from Ancient Greece texts included in task 2.
Have students peer edit their rough drafts and allow for revision and self-reflection. (W.6.10)
	Bloom’s Taxonomy Levels
	Webb’s DOK



	
	
	Analyze
Create
	Level 4: Extended Thinking

	
	
	Rubric for Authentic Performance Task 3 (Embed Document)

	
	
	
[image: image29.emf]6th Grade Narrative  Writing Prompt Rubric.pdf



 EMBED AcroExch.Document.11  [image: image30.emf]PerformanceTaskWri tingRubric_Narrative.pdf



	Response to Instruction and Intervention


	Instructional Strategies

(Minimum of 3)


	Differentiated Strategies             for Intervention

(Minimum of 6)

	Differentiation Strategies            for Enrichment

(Minimum of 3)


	Interdisciplinary Connections 

	1. Teachers will use graphic organizer to help with the writing process

2.  Establish norms for peer editing

3. Allow extended time for editing and revising
	EL:

1. Complete story map as a group

2. Write story as a group (shared writing) 

3. Give students story frame

SPED:

1. Use a story map or graphic organizer

2. Allow for extended time or small group instruction
Intensive:

1. Gateways 

	1. GATE will utilize Depth and Complexity Icons (Big Ideas, Details, Language of the Discipline, Proof, and Ethics.)

2. Opportunity for further independent research into historical fiction

3. Historical fiction can be written in a different perspective/ character other than themselves.

	History and Social Sciences 
6.2-6.8: Students analyze the geographic, political, economic, religious, and social structures of ancient civilizations.



	Teacher Resources and Materials 
(e.g., Textbook References, Multi-Media Sources, Additional Print Sources and Artifacts)
	Student Resources and Materials

	Textbook References:

Other Books:
•Step Up to Writing Tools Intermediate Level 3rd Edition pgs. 6-3a through 6-24a
Audio/Visual Resources:
Prezi Presentations: attached are a few prezis that are similar to PowerPoints except they are web based. Please review any material before showing your class. 
Narrative Writing Prezi – Slides 1-10 address Narrative Writing and video included regarding importance of telling stories. (Please preview prior to showing your class)
Narrative Writing Prezi – Slides 1-32 go over Narrative Writing, importance of using detailed language, and dialogue. 

Narrative Writing Prezi – Slides 1-6 review parts of a Narrative.

Historical Fiction Prezi – Slides 1-18 go over points to keep in mind when writing a historical fiction. Slides 19-21 include a movie trailer of The Help please preview the clip before showing your class if you choose to move forward. 
Additional Print Sources:

Other Resources:


[image: image31.emf]WritingChecklistPeer Editing.pdf

 
Writing a Historical Narrative Prompt 
	


PERFORMANCE TASK 4 
	Title of Authentic Performance Task 4
	State It
	Length: 4 days, 90 minutes per day


	Standards Addressed in Authentic Performance Task 4

	Priority Standards for Task 4:

W.6.2.: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

W.6.2.a.: Introduce a topic or thesis statement clearly, previewing what is to follow; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/ effect; include


	
	Supporting Standards for Task 4:
SL6.1.: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
W.6.10.:Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

	Detailed Description of Authentic Performance 

Task 4

	Performance Task: Students will interview one of the student authors and gather information to write a biographical paragraph.
Suggested Teaching and Learning Sequence:

Students read a variety of book jackets about authors. 
· Refer to “Brief Biography” and “TLC Cover Elements” in resources
Teach interview techniques. (SL.6.1)
· Refer to the interview techniques resource.

Students create interview questions and will interview each other. (SL.6.1, W.6.10)
Review how to write a thesis statement for a biography. (W.6.2.a)
· Topic, stance/assertion, and three subtopics.

· Dr. Seuss is an author who is known for his unique use of rhyming, his children’s literature, and his philosophies of life.

Students write a one to two paragraph biography including a thesis statement and information on their student author partner.(W.6.2, W.6.2.a)
· Refer to “How to Write a Brief Biography” resource.

Students peer edit the biographies. (W.6.10)
· Refer to “Author Biography and Rubric” resource.

Students revise their biographies. (W.6.10)

	Bloom’s Taxonomy Levels
	Webb’s DOK



	
	
	Analyze
	Level 3: Strategic Thinking

	
	
	Rubric for Authentic Performance Task 4 (Embed Document)

	
	
	
[image: image32.emf]Author Biography &  Rubric.doc



 EMBED Word.Document.8 \s [image: image33.emf]BiographyParagraph  Rubric.doc



	Response to Instruction and Intervention


	Instructional Strategies

(Minimum of 3)


	Differentiated Strategies             for Intervention

(Minimum of 6)

	Differentiation Strategies            for Enrichment

(Minimum of 3)


	Interdisciplinary Connections 

	1. Teacher needs to establish norms for conducting an interview. 

2. Guide students through thesis writing and have class write their biography on a peer.

3. Publish biographies on webpage (Edmodo, Schoolwires).
	EL:

1. Expose students to examples of interviews (video, written)

2. As a group, develop a list of questions.

3. Model and practice asking questions

4. Story Map to plan the fictional story and the author’s biography (Step Up to Writing)

SPED:

1. Graphic Organizers

2. Extended time

Intensive:

1.    Gateways instruction


	1. Utilize the GATE Icons. 

2. Think like a Historian – compare and contrast an author’s work to that of a historian.

3. Analyze the relationships between an author and their body of work


	

	Teacher Resources and Materials 
(e.g., Textbook References, Multi-Media Sources, Additional Print Sources and Artifacts)
	Student Resources and Materials

	Textbook References:

Other Books:

Audio/Visual Resources:

Additional Print Sources:


[image: image34.emf]Author Biography &  Rubric.doc


Other Resources:


[image: image35.emf]brief biography  exTask4.docx



 EMBED Word.Document.12 \s [image: image36.emf]How to a Write Brief  Biography.docx



 EMBED AcroExch.Document.11  [image: image37.emf]Interviewing Tips.pdf


[image: image38.emf]TLC-Cover  Elements.pdf


Biography Interview Prompt • Biography Interview Worksheet • Create a Book Jacket
	


	Description of Culminating Learning Experience (situation, challenge, role, audience, product or performance)

	Students will publish their narratives and biographies on Schoolwires classroom page, classroom blog, Wikispaces, Edmodo, etc. based on classroom teacher’s preference. 

Students will be required to provide formative feedback to two peers’ narratives with evidence and constructed responses by a due date.


	Rubric for Culminating Learning Experience (Embed Document)
	
[image: image39.emf]Unit 1 Culminating  Experience Rubric.doc


	Length
	2 days, 90 minutes per day


CULMINATING LEARNING EXPERIENCE
	Overall Reflections on the Instructional Unit (Feedback to Curriculum Team)

	Suggestions for Improvement
	Student Response

	
	


PAGE  
2

_1467747073.pdf
Name: Date: il’locabularg

Five Elements of a Story - Fill in the Blanks
"Five Things"

, that's like where it's going down,
Could be the train compartment, a castle or a town,
Could be the Arctic winter - like To Build a Fire,
The temperature's dropping, excitement is getting higher,
Setting sets the so the scene seems set,
Could be the Italian restaurant where we met,
Setting gives us the where and the when,
Could be modern day, the future, or way back when.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

is the action, the quest for satisfaction,
What's going down, what's going to
Four men at sea in an open boat,
Rowing and hoping that they can stay afloat. The plot:
They have to make it to the beach,
But the waves are big, and the shore seems out of reach,
Plot is a series of ... like Lemoney Snicket,
It could be crazy, wild or straight wicked.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

Knock knock, who's there? Oh, it's the :
The people in the story who carry out the action.
Characters can be pretty, tiny or clean,
Characters can be silly, whiney or mean,

Juliet is a character, and so is :





Pokemon has characters and so does Yu-gi-oh,
Characters could be dogs, lions, or hippos,
JK Rowling chose "Why?" Who knows!

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

Uh-uh! Put your snack back in your backpack we're not finished!
Something gone I That's the conflict kids,

A in the plot, now who's on top,

Could be a fight for money, like some robbers and cops,

Could be an conflict - a struggle inside,

Like I don't want to tell the truth but | don't ever want to lie,

Flick something in your eye, now you're conflicted,

What created drama? The conflict did.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

The of the story is the main idea,

The central belief or the topic that's in there,

It's usually something like sacrifice,
Isolation or resurrection: we're back to life,

Like don't lie, don't practice ,

The theme of To Build a Fire is survival,

Survival on your own like Fievel Moskowitz,
Flocabulary's something that you HAVE TO GET...

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)





Check out the complete "Five Things" lesson plan.





		Five Elements of a Story - Fill in the Blanks

		Five Elements of a Story - Fill in the Blanks

		"Five Things" 
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Summary Writing Rubric


Writing Across the Curriculum


Although summary writing, a common type of academic writing, can be assigned as a specific assignment, it also is a good way to have a record of what you have read for a specific course to use for study and reflection.  As in learning any writing skill, writing a good summary takes practice.  To create a successful summary, all stages of the writing process must be used.


Key Instructional Elements:  


· Has a main idea/concept


· Includes important facts and details


· Is in the writer’s own words


· Direct use of text from selections should have quotation marks


· Reflects underlying meaning


· Includes details in logical order


		Excellent

		Good

		Below Average

		Ineffective



		Clear Main Idea

		Clear Main Idea

		Main idea is unclear-not specifically stated in the writing.

		The main idea is not present.



		All important details are included

		Important details are included but some might be missing

		Some critical information is missing

		Contains only some details



		Details are in logical order

		Ideas are in logical order

		Ideas are in random order and not logical

		Ideas are not in a logical order



		Demonstrates clear understanding of information in the text.

		Demonstrates adequate understanding

		Demonstrates basic understanding of information in text

		Demonstrates little or no understanding



		Is characterized by paraphrasing of the main idea and significant details

		Is characterized by paraphrasing of the main idea and significant details

		Is characterized by the substantial copying of key phrases and minimal paraphrasing

		Is characterized by the substantial copying of indiscriminately selected phrases or sentences.
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Grade 6 ELA Unit 1 Pre Test Assessment ID:  ib.110745

Directions: Read the passage below and answer the question(s) that follow.

Thief

Lucy and Kate had a very thoughtful Aunt Millie, and on one very chilly day in the middle
of winter, when the snow was still on the ground, she brought them a New Year's gift. Father
and Mother thanked Millie, while Kate opened the gift. Lucy let her younger sibling open the
gift, while she observed from the chair. Lucy was just as thoughtful as their aunt. It was a little
house for dolls to live in, and there were four rooms in it, with tables and chairs. In each of the
two rooms, there was a little wooden frame for a bed to lie on, but there was no bed on it, and
no pillow, and there were no sheets, nor anything else of the sort. Their aunt informed the
youngsters that they must make the bedding for their dolls, for it would help them learn to sew.

Their aunt had soon returned to her home, but
she left two little wax dolls for the house. One of the
dolls wore a pink silk frock, and the other had on a
blue frock. Accordingly, their mother gave them some
linen to make the sheets, and to make a case for each
of the beds, and for the pillows. Lucy and Kate said to
each other, "What shall we stow into the beds to make
them as velvety as ours?" Lucy replied, "Mother keeps
some bran in a container; | will ask her to lend us
some to put into the beds." However, Mother thought it
would be better to stuff the beds with wool instead.
The little girls told their mother that they'd rather have
the bran. As soon as they finished with the beds, they
frolicked about in their room, imagining what it would
be like to live in the handsome dollhouse.

On the subsequent day, when playtime occurred, the little girls scurried into the room
where all their toys were safely kept. Kate went up to the corner where the dolls' house stood,
for they had a place for everything, and tried to keep everything in its place. On the contrary,
the door of the house stood open, unlike they left it. As soon as Kate looked in, she cried out
for Lucy in great haste. "O Lucy! Come, quick! Quick! There has been a thief in our dolls'
house, and here are our poor dolls lying on the floor!"

Faster than anyone could believe, Lucy scampered to look at the thing that caused her
sibling such alarm. She saw the two dolls, each lying on the floor in its own room, and the
rooms all trashed with bits of bran. Lucy and Kate lifted up the dolls with great care, but they
were not hurt, for the beds were not far from the floor, and so they had not had a very bad fall.
It was evident that some thief had been in the house, for the chairs and tables were not in their
right places, and nearly all the bran that had been in the beds had disappeared. Then Lucy
asked, "Who could the thief have been? And how did he get in?" They called for their mother
and cried, "There has been a thief in our dolls’ house!"

When Mother looked inside and saw the bran lying about on the floor, she laughed
hysterically. She said, "Yes, there has been a thief. | can see that some poor little hungry

[lluminate Itembank™ Continue: Turn to the next page.
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Grade 6 ELA Unit 1 Pre Test Assessment ID:  ib.110745

Directions: Answer the following question(s) relating to the passage titled "Thief".

mouse has been in your house, and has eaten up the bran that was in the beds. My silly little
girls."

So their mother gave them some more linen to make new cases for the beds, and they
set to work again that same day. However, they took care this time to stow the beds and the
pillows with pleasantly smooth wool that the hungry mouse might not eat up when he desired
to eat his supper.

Public Domain

Which choice best completes the Read this sentence from "Thief."
partial summary of the text provided
below? Lucy was just as thoughtful as their
aunt.

Two girls named Lucy and Kate receive
a dollhouse as a gift. The girls create
their own bedding, and use bran as

Which text from the passage provides
evidence that supports this

. statement?
stuffing.
A. Lucy and Kate had a very thoughtful

A. The girls' mother tries to convince the Aunt Millie; and on one very chilly day in
girls to use wool instead of bran, but the the middle of winter, when the snow was
girls will not listen. They soon learn that still on the ground, she brought them a
their mother was right. They get some New Year's gift.
more material and work on creatingnew B Father and Mother thanked Millie, while
bedding. Kate opened the gift.

B. While getting ready to play with their C. Lucy let her younger sibling open the

dollhouse, the girls call to their mother to
come help them. Their mother suggests
they create new bedding. She laughs at
the girls and tells them they are silly.

C. When the girls return to their dollhouse
to play, they discover that a thief has
been there. All of the bran that was in
the bedding is gone. The thief also
threw the dolls on the floor and moved
the chairs and tables.

D. The girls discover that someone has
entered their dollhouse. The items are
scattered around, and the bran is gone.
Their mother informs them the thief is a
mouse. They create new bedding with
wool, not bran.

gift, while she observed from the chair.

D. Their aunt had soon returned to her
home, but she left two little wax dolls for
the house.
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Grade 6 ELA Unit 1 Pre Test
Directions: Answer the following question(s).

Assessment ID:  ib.110745

Write a three paragraph essay on the
following topic: how to make and keep
friends. Ensure your essay includes
an introduction, a body containing
relevant details and examples that
help to develop your ideas, and a
conclusion.
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Grade 6 ELA Unit 1 Pre Test Assessment ID:  ib.110745

Directions: Read the passage below and answer the question(s) that follow.

The Emperor's New Clothes
Adapted from The Emperors New Clothes by Hans Christian Anderson, public domain.
Scene |

Narrator: A long time ago there lived an Emperor, who was so excessively fond of new
garments, that he spent a fortune on them. He did not care about his soldiers, or anything else.
The only care in the world he had was showing off his new clothes. Ludicrous and ridiculous
was the vain Emperor. He had a costume for every hour in the day. When nobles and knights
sought out the Emperor, his maids would say, "The Emperor is in the changing room" instead
of saying, "The Emperor is speaking with his council."

Emperor: (looking in a mirror admiringly) Hmmm. This crimson robe is handsome, but | would
still like another.

(Enter two swindlers)
Swindler #1: (in a flattering tone) Emperor may | suggest that your robe is exquisite?

Swindler #2: | do agree with my fellow weaver. However, we can construct a garment so great,
that none other can compare. You see, the unique clothes we make are of the finest quality
that actually makes one invisible.

Emperor: Those must be splendid clothes. Yes, | would like some of your fabric to be woven
for me.

(Hand the swindlers a bag of gold.)

Scene |l

Narrator: The Emperor became curious and wanted to see the weavers' progress on his
invisible garments so he sent his minister to find what was done.

(Minister enters the swindlers' house.)
Minister: Why | can't see a thing!

Swindler #1: (speaking in a conniving tone) Come a little closer and you will see the exquisite
pattern and beautiful coloring. You must tell the Emperor you saw this remarkable garment, or
he may not see you fit to serve. For a minister cannot serve if he is half blind.

Minister: Am | too blind? | must be unfit to serve the Emperor. He mustn't know that | cannot
see his garment, for | don't want to be removed from my post.

Narrator: So the Minister returned to the Emperor and told him of the magical garment.

Scene lll

Emperor: Come weavers, come! Now bring me my garment.

[lluminate Itembank™ Continue: Turn to the next page.
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Grade 6 ELA Unit 1 Pre Test Assessment ID:  ib.110745

Directions: Read the passage below and answer the question(s) that follow.

Swindler #2: (raising his arm in the air as if he's holding the clothes) See, these are the
trousers, this is the coat, here is the mantle! It is as light as a spider's web. One might think
one had nothing on, but that is the very beauty of it!

Emperor: (looking shocked but not wanting to look foolish) How becoming they are! What a
design, and what colors! They are the most gorgeous robes!

Scene IV

Narrator: The Emperor believed the two swindlers and wore his "garment" out to the
procession. His chamberlains stooped down and pretended to hold the train. Nobody would let
it appear that he could see nothing, for then he would not be fit for his post, or else he would

pay.

People in the streets: (shouting) How beautiful the Emperor's new clothes are! What a
splendid train! And they fit to perfection!

Emperor: (full of pride) Thank you! Thank you!
Small Child: But he has nothing on!
(Emperor writhed in humiliation.)

Narrator: The Emperor agonized, for he knew it was true, but he thought the procession must
go on. So he held stiffer than ever, and the chamberlains held up the invisible train.

[lluminate Itembank™ Continue: Turn to the next page.
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Grade 6 ELA Unit 1 Pre Test

Assessment ID:  ib.110745

Directions: Answer the following question(s) relating to the passage titled "The Emperor's New Clothes".

A

Which choice is the best summary of
the text?

A vain Emperor loves clothing. Two
crooks trick the Emperor into paying
them to make clothes nobody else can
see. The Emperor eventually realizes he
has been tricked, but does not let on
that he knows this.

An Emperor loves to get new clothing.
He cares about clothes more than he
cares about his kingdom. Two crooks
approach the Emperor and offer to
create a unique garment made of fine
fabric for him.

An Emperor hires two weavers to make
some clothes for him. He sends his
minister to check on the progress being
made. The minister admits that he is
unable to see the clothes being made
for the Emperor.

A trusting Emperor hires weavers to
create some fine clothing for him. He
decides to wear it out to a procession. A
little boy in the crowd believes the
Emperor is naked, which embarrasses
the Emperor.

5/ Which sentence from "The Emperor's

A

B.

New Clothes™ best supports the
statement that the Emperor was
overly fond of buying new clothing?

He did not care about his soldiers, or
anything else.

Ludicrous and ridiculous was the vain
Emperor.

He had a costume for every hour in the
day.

This crimson robe is handsome, but |
would still like another.
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GRAPHIC ORGANIZER RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 = Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The graphic organizer has an appropriate title and labels.

2. The graphic organizer’s lines, boxes, and text are neat and legible.

3. The information in the graphic organizer is accurate.

4. The spelling, grammar, and punctuation of the text on the graphic
organizer are accurate.

5. The graphic organizer presents the information in a manner that is
easy to follow.

6. The relationships presented in the graphic organizer are correct

and clear.

7. The form in which the graphic organizer portrays the information
is appropriate to the relationships being represented.
8. The graphic organizer demonstrates an understanding of the

topic, its relationships & related concepts.

9. The graphic organizer fulfills all the requirements of the

assignment.
10. Overall, the graphic organizer represents the student’s full

potential.

TOTAL:

Comments:






MULTIMEDIA PRESENTATIONS RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 =Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The topic of the presentation meets the requirements of the

assignment.

2. The presentation appears to be well researched.

3. The content of the presentation is accurate and appropriate.

4. The presentation indicates an understanding of content.

5. The presentation indicates an ability to synthesize information.

6. The presentation includes the required number of elements.

7. The presentation is neatly executed and inviting.

8. The presentation makes good technical use of the capabilities of
multimedia.
9. If a group project, each group member appears to have

participated in the development of the presentation.
10. Overall, the presentation represents the individual’s or group’s

full potential.

TOTAL:

Comments:






ORAL PRESENTATIONS RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 = Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The topic of the presentation meets the requirements of the

assignment.

2. The presentation appears to be well researched.

3. The presentation is well organized and cohesive.

4. The presenter is adequately prepared for the presentation.

5. The presentation indicates an understanding of the topic
presented.

6. The presenter employs a speaking and delivery style appropriate
to the presentation topic.

7. The presenter delivers ideas in a clear and concise fashion
without too much reliance on notes.

8. The presenter speaks loudly and clearly enough to be heard by the

audience.

9. The presenter maintains eye contact with the audience.
10. Overall, the work represents the presenter’s full potential.

TOTAL:

Comments:






PERFORMANCE/SKIT RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 =Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The presentation includes the appropriate number of performance
elements.

2. Each group member makes an appropriate contribution to the

presentation.

3. The group works together to present a cohesive theme.

4. The presentation reflects the chosen topic and time period.
5. The presentation indicates an understanding of the topic or events
portrayed.

6. Factual information is appropriate and accurate.

7. Group members speak clearly and loudly enough to be heard by
the entire audience.

8. Group members perform in a dramatic and effective style.

9. Group members perform with confidence.

10. The presentation is informative and entertaining.

TOTAL:

Comments:






PERSONAL LETTERS RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 =Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The letter has a heading, greeting, introduction, body, closure &

signature.

2. Each paragraph in the letter starts with a topic sentence.

3. The organization of the letter is clear and easy to follow.
4. The letter focuses on the writer’s personal thoughts and feelings

about a topic or experience.
5. The letter shows the personal meaning or value of the topic or

event to the writer.
6. If appropriate, the letter expresses a firm opinion, along with

supporting reasons.

7. The letter is neat and well written.

8. The spelling, punctuation, and grammar of the letter are accurate.

9. The letter’s content fulfills all the requirements of the assignment.

10. Overall, the work represents the writer’s full potential

TOTAL:

Comments:






PoeEMs & SONGSs RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 =Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The content of the poem or song fulfills all the requirements of the

assignment.
2. The organization of the poem or song is clear and easy to follow.

3. The poem or song is descriptive, expressive, and creative.
4. The contents of the poem or song demonstrate an understanding
of the appropriate events, concepts, or topics.

5. The poem or song is well written.

6. For songs: the lyrics and tune go together well.

7. The spelling, punctuation, and grammar in the poem or song are

accurate.

8. The poem or song is neatly typed or handwritten.

9. The student did a good job in presenting the poem or song to the

class.

10. Overall, the work represents the student’s full potential.

TOTAL:

Comments:






POSTER RUBRIC

DIRECTIONS: Using the following criteria, choose the appropriate number from the
following scale that reflects your assessment of the student’s work.

1 =Weak 2 = Moderately Weak 3 = Average 4 = Moderately Strong 5 = Strong

1. The poster contains appropriate items and information.

2. The poster is clean and neat, and the information on it is well

organized.

3. The poster is colorful and creative.
4. The spelling, punctuation, and grammar of any text on the poster

are accurate.

5. Any artwork on the poster is appropriate and carefully executed.

6. The information on the poster is appropriate to the topic.

7. The poster shows an understanding of the topic and related

concepts.

8. The poster fulfills the requirements of the assignment.

9. The student or group did a good job presenting the poster to the

class.
10. Overall, the final result represents the student’s or group’s full potential.

TOTAL:

Comments:
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Vocab-O-Gram

		Use Vocabulary to make predictions about…



		The Setting




		What will the setting be like?






		The Characters

		What will the characters be like?






		The Problem or Goal

		What might the problem or goal in this story be?






		The Actions

		What might happen in this story?






		The Resolution

		How might this story end?






		Questions

		What Questions do I have about this story?






		Strange or Unfamiliar Words
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Socratic Seminar Guidelines: A Practical Guide
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Socrates & His Socratic Seminar

Source: Original Artwork by wayseeker

More Information:

The Socratic Seminars Internationalwebsite has a huge variety of very comprehensive information for those who are interested. It is a wonderful resource.

Introduction

Coming together is a beginning.
Keeping together is progress.
Working together is success.

—Henry Ford

This famous quotation about teamwork by Henry Ford effectively summarizes the work of Socratic Seminar—to bring a group of people together, teach them how to engage with one another, and thereby open new worlds of understanding that were previously out of reach. Volumes of literature have been written about Socratic Seminar (see the link to the right), but much of this material, being filled with valuable historical material and background research, makes it difficult to get the practical tools and information one needs to directly implement the approach.

This article, based on my own years of using Socratic Seminar in my classes, is designed to present the activity in simple and practical terms. By including notes, reflections, creative options, and links to my own original files for real-time use, it is my hope that this will help you quickly maximize the potential value of Socratic Seminar and customize its broad options to your individual needs.
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Hey, look at that!

Source: Original Artwork by wayseeker

Contents

Note: If you are already familiar with the basics of Socratic Seminar, I suggest you jump to Practical Tips for Running a Good Socratic Seminar.
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What is Socratic Seminar?

Socratic Seminar is based on an intellectual tradition generally associated with the ancient Greek philosopher Socrates who lived during the fifth century B.C.E. Socrates believed that the best way to achieve understanding came from developing and pursuing insightful questions. Socratic Seminar establishes a framework for holding discussions centered on this ideal while promoting equal participation among all members of the group. With this in mind, the leader of a Socratic Seminar takes on the role of facilitator instead of direct instructor, helping to provide the participants with a rich opportunity to explore independent inductive discovery.

Traditionally, Socratic Seminar is used to contemplate literature and art, but it can easily be adapted to discuss almost anything a group of people might want to consider: music, a sculpture, a news article, a historical primary source, and even a science experiment. Additionally, Socratic Seminar is effective for discussions with people of virtually any age, kindergarten to doctoral studies to adult book clubs.

Benefits of Socratic Seminar:

· places the participants in charge of their own learning, facilitating self-driven discovery

· teaches the importance of personal responsibility since the success of the discussion is dependent on well-prepared and actively engaged participants

· teaches participants to become conversant in relevant terminology

· provides numerous opportunities to learn and practice respectful group interaction

· provides opportunities for those who speak too much to learn to listen

· provides opportunities for those who speak too little to build up the courage to share

Challenges of Socratic Seminar:

· can be uncomfortable for those who find public speaking difficult

· can challenge discussion leaders (especially teachers) in their ability to “let go” of direct control over the flow of conversation

Teaching Seminar and Running a Great Socratic Discussion

NOTE: Since Socratic Seminar can be used by a wide variety of people for discussions around a wide variety of topics, I will refer to the story, novel, artwork, composition or whatever else might be under study as the “piece” and those involved in the discussion as “participants."

Basic Outline of Socratic Seminar Structure:

1. Participants prepare a piece for discussion (always involves analysis, though it may involve other tasks as well)

2. Participants sit in a circle for thirty minutes to an hour and discuss the piece

3. The discussion leader and participants reflect on the success of the discussion
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Simple Annotation Demonstration Video

Preparing for Socratic Seminar: Preliminary Analysis

Regardless of the form the piece under study takes—short story, artwork, musical composition, etc.—preparation will always involve the participants completing a close analysis of the piece. With text-based pieces, having the participants annotate the text is a good idea. This is also the point in the process where the discussion leader can provide more specific prompts, questions, and relevant analytical vocabulary that will focus the participants’ attention on particular elements of the piece under examination. The methods for doing this vary greatly, but any method that helps the participants develop a strong familiarity with the details and subtleties of the piece will be helpful.

The preparation process will also include the development of discussion questions. Either the discussion leader, the participants, or both can participate in this part of the process. Each approach has distinct strengths and weaknesses:

		Question Development Approach

		Advantages

		Disadvantages



		Leader-Developed Questions

		Tightly controlled focus

		Severely limits participant inquiry



		Participant-Developed Questions

		Wide open opportunities for independent inquiry

		Control requires well-trained participants



		Both

		Can achieve a good balance of controlled focus and independent inquiry

		Still stifles participant's individual inquiry





The very best conversations I have experienced in my classes came from preparation based exclusively on participant-developed questions. I was able to begin the conversation and sit through the entire class without speaking. Invariably, the participants discovered significant ideas that would never have occurred to me had I tried to take more control. Thus, I am always pushing for participant independence.

Achieving this takes a long time, however, and I have found leader-developed questions to be valuable for both modeling how to craft questions and directing the conversation toward essential concepts. Still, I try to do this as rarely as possible and continually phase it out as time goes by.
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Preparing for Socratic Seminar: The Socratic Seminar Questions

Note: The information below is available on a printable handout I have created for distribution to participants.

1. Close-Ended Questions (questions about the facts):Write a question that comes directly out of the text of the book and has one clear and “correct” answer.

2. Open-Ended Questions (questions about inferenceand opinion): Write an insightful question about the text that will require lots of inference to answer. This is a question that has no definite “correct” answer but is more about opinion, evidence, and proof. 
Suggested Stem: What do you think about…? 
Suggested Stem: Why…?

3. Literary Analysis Questions (looking at structure): Write a question about the author’s style and the way in which the text was written. This is a question about how or why the text was written in the way that it was.
Suggested Stem: Why did the author…?

4. Connection Questions: Write a question connecting the text to the world. You can do this in three ways: text-to-world, text-to-self, and text-to-text. Examples of these include asking questions that connect the text to modern society or current world events, asking questions that relate the text to us and our lives today, and asking questions that relate the text to another book, movie, or TV show.
Suggested Stem: How is [something from the text] like…?

5. Universal Theme Question (how does this text reflect the human experience?): Write a question dealing with a theme of the text that will encourage a group discussion about the universality of the text. These questions go for the deeper meaning of the text and try to help us understand what the text has to say about how we should live our lives and what's real for us as human beings.
Suggested Stem: What does this piece have to say about…(love, war, power, etc.)?

Understanding how to craft these questions well requires time, training and experience. The leader must model this process extensively and repetitively with various examples of the kind piece being studied.

With slight alterations, these core question types that are designed around the study of literature can be altered to function for almost anything. Only the literary analysis question would really require alteration. It can simply be re-framed as “creator” analysis. So, instead of “Why did the author…”, it becomes, “Why did the artist…?” or “Why did the designer of the experiment…?” or “Why did the composer…?”
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Leading Socratic Seminar Discussions

Step 1: Preparation Check

The discussion leader begins by checking to see who is prepared and noting this on the discussion record. Ideally, this is done orally on the honor system by simply asking the participants, “Are you prepared today?” My students have been surprisingly honest about this. Of course, more direct accountability is sometimes necessary, so visually checking for notes and questions or even collecting them ahead of time are also possibilities.

Step 2: Establishing Guidelines

These are the guidelines I establish for the participants in my Socratic Seminars (you can get the handout I use for summarizing these here):

Participants…

1. …must refer directly to the text whenever possible.

2. …can always “pass” when asked to speak.

3. …are not allowed to speak if unprepared

4. .…must ask follow-up questions for clarification when they are confused.

5. …stay focused on the current conversation—make notes if something unrelated comes up so it can be discussed later.

6. …speak up when they have something to say—do not raise your hands.

7. …must always look at the speaker and listen carefully.

8. …must speak so all can hear.

9. …must talk to each other, not to the leader.

10. …must recognize that the quality of this discussion depends each of you individually—your participation makes the discussion a success.

Leaders Must Listen Closely

Always watch for responses that wander away from direct ties to the piece. While some wandering is beneficial, the discussion must always be relevant. It is the leader’s responsibility to redirect the conversation back to the piece when it wanders too far off the mark.

Practical Tips for Running a Good Discussion

Modeling:

As much as I hate to do so, I interrupt fairly frequently in the first few discussions of any group. In addition to simple correction and training in the general process, participants need to see clear examples of high quality questions and responses. Sometimes I will provide them myself, but I prefer to recognize when a participant has done something well and articulate specifically why I felt it was well done, encouraging other participants to imitate it. As the participants learn, I speak less and less.
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Balancing Participation:

In the first discussion of any group, three to five people will monopolize the conversation right away. This is natural but far from ideal. Ideally, the conversation is equally shared among all of the participants. Those who naturally dominate should be encouraged to listen first and speak later. Those who rarely speak should be encouraged to participate at least once.

Try out some of the following ideas to help support this:

· Limit those who speak often to a certain number of questions and responses. Once they reach the limit, they can no longer speak.

· Limit all participants certain number of questions and responses.

· Purposefully interrupt toward the end of the discussion period and directly ask those who have not spoken if they have a question to share (some will, some won’t). Some will eventually learn to volunteer questions independently.

Note that those who talk a lot will become frustrated when they reach their limit and can no longer speak. Dealing with this is good for them as they will be forced to learn to listen. The uncomfortable silences that will ensue are also good for everyone else because the responsibility for maintaining the conversation will now fall to those are hesitant to speak. Eventually, someone will build up the courage to speak and the discussion will continue.

The leader must resist the temptation to save the participants from the uncomfortable silences! Just smile at them and wait.

As the group becomes more and more comfortable with this kind of discussion, the conversation will begin to even out more naturally while those who are more resistant become more willing to participate and those who speak too much become conscious of the need to hold back their participation and wait for a time when they really have something important to say.

The process takes time and lots of repetition, but the results are powerful.
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Data Tracking Form

The discussion leader should prepare a sheet for keeping records during the discussion of who speaks and asks questions. Here is a form I have developed for this purpose: printable chart.

Data Tracking in Socratic Seminar Discussion

Data Tracking in Socratic Seminar Discussion

Whether your discussion is designed to be graded or simply to deepen conversation, it’s helpful to keep track of questions and responses. This data can then be used to reflect on the evolving habits of individual participants and the success of various discussions overall. I use a spreadsheet that tracks answers, high-quality answers, questions, high-quality questions, follow-up questions, distractions and preparation (see the side note to download this form).

Because I am a teacher, I use this information for both evaluating the success of the discussion and for grading students. Early on, their grades are largely based on basic participation. As time passes, I raise the bar and begin basing grades on the number of high-quality questions and responses a given student contributes. My definitions of what “high-quality” means also changes over time, becoming more and more complex as students learn.

Achieving High Quality Questions & Responses

Without guidance, most participants, regardless of age, will tend to develop questions that lack depth. A lack of depth in questions leads to a lack of depth in overall conversation. Even good questions are no guarantee. Without training, most people respond to questions with one to two sentences, failing to fully explain or provide evidence to support their responses.

Once again, remember that leaders must regularly model the kind of response they are looking for as well as point out very clearly when participants have provided the kind of response that accomplishes the goals of the discussion, pointing out the finer details of why those statements accomplish those goals.

Initially, high-quality questions might simply be questions that are broad enough to open a window for conversation. Eventually, they may become questions that utilize the relevant terminology or present challenging observations and considerations about the given piece under study.

High quality responses begin with providing some kind of explanation for one’s statement. Eventually they may include expectations for the use of relevant terminology and thorough explanation of reasoning and evidence.

Reflecting on Socratic Seminar Discussions

Once the discussion is over, it is important for the leader and the participants to reflect on how things went so adjustments can be made to future Socratic Seminars. Using my discussion tracking form, I make notes about who is speaking too often, who isn’t speaking enough, and my general sense of the quality of the conversation. Based on this data, I make decisions as to where I need to re-teach or re-frame some of the question development and response skills. Noting the participant’s fluency with relevant vocabulary is always a factor to consider here as well. All of this is done with the understanding that discussions only improve if adjustments are made.

It is also a smart idea to have participants reflect on their own learning at this stage. Through this they can become more self aware of their own strengths and weaknesses in group discussion.
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The Socratic Blog: Using Technology to Extend Discussion

Once students become familiar with the Socratic Seminar process, it can be transferred into an online blog discussion with great ease using the same general rules and questioning approach. While I would not use this exclusively as the social skills learned in face to face discussion are very important, it does provide an opportunity for those who find public speaking difficult to fully participate in the conversation.

Here are some other advantages to this approach:

· It allows for more thoughtfully composed comments.

· It permanently captures comments in detail for later analysis and review.

· It is not limited by time in the same way as a live discussion.

· It provides an opportunity for participants to practice articulating ideas in written form, which, though similar, is a fundamentally different skill.
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Conclusion

This process is a perpetual work in progress and its dynamics are quite different from group to group and piece to piece. With the repetition of effectively led discussions over time, however, the participants’ conversation will continue to become more balanced, more insightful, and more independent. There is nothing quite like the experience of watching a discussion group run itself and discover ideas that you never would have imagined without setting them loose to explore it on their own!
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[image: buckleupdorothy profile image]

buckleupdorothy 2 years ago from Istanbul, Turkey

LOVE this! Voted up, shared, and will be passed around to my other teaching friends and colleagues.
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wayseeker 2 years ago from ColoradoHub Author

Buckleupdorothy,

Thanks so very much! I've found the so very invaluable for my classes. I hope it can deepen the work for lots of students everywhere. I do sincerely appreciate the shares as well.

Good writing to you,

wayseeker

 

[image: Marcy Goodfleisch profile image]

Marcy Goodfleisch 2 years ago from Planet EarthLevel 3 Commenter

This is perfect! I've been looking for a brief yet thorough way to explain this to students who will be asked to participate in this type of discussion. Thanks! I will be sharing this with my classes!

[image: StephanieBCrosby profile image]

StephanieBCrosby 2 years ago from New JerseyLevel 2 Commenter

I love the Socratic method. unfortunately, every time I try it, it blows up in my face. The main reason...your section on "Close Study." After no real responses to the opening questions, I am left with the major question, "So, how many people actually read the selection?" And only a few hands go up. I dare not ask, "How many did a close reading and annotated?" out of the few who did read. Even if we spend a few days on a work, my students just want information they can parrot back sometimes. But I will keep on trying!
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Simone Smith 2 years ago from San Francisco

Wayseeker, your Hubs are the best! What a magnificent guide to one of my favorite discussion / class formats. Thank you so much for creating the resource!

[image: sandrabusby profile image]

sandrabusby 2 years ago from Tuscaloosa, Alabama, USA

This is such aa profoundly important tool that I'm bookmarking it for future reference. As a teacher, I especially appreciate this technique and would like to see it used more. Thank you so much for such a fine descriptiong.
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Robin 2 years ago from San FranciscoLevel 2 Commenter

You are an amazing teacher and we are so lucky that you are sharing your wisdom with us! I would definitely use this in the classroom and plan to incorporate it into our discussions at home. Any teacher would be thrilled with this guide! Thank you!
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wayseeker 2 years ago from ColoradoHub Author

Marcy,

So glad that this will work! It turned out to be a touch longer that I might prefer, but there was just to much information to cover. Even so, it's far less cumbersome than any other place where I've seen this approach discussed.

Thanks so much for sharing this with your classes, and I wish you many great discussions!

wayseeker
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wayseeker 2 years ago from ColoradoHub Author

Stephanie,

Believe me, I understand your pain. Students are definitely trained these days to seek for the right answer and then stop. Socratic Seminar simply will not work when that's the approach. However, it is also a great tool for teaching them a new way of thinking.

If your kids won't read and prepare at home, I would suggest trying it with something very short and high-interest that can be read together in class with enough time left over to prepare questions before the class ends. This way you can both ensure that everyone has in fact done the work and you can have your hands in the mix while they are preparing questions.

Clearly this is not ideal, but it will back fill the preliminary work for them and allow them to experience the discussion properly. Once they discover that they have truly been left alone in terms of directing the conversation, my students have always begun to develop a sense of empowerment about it that they seem to enjoy, and it also moves them a little towards more higher-level thinking.

Once the thing gets moving a little, its usually a few insightful kids who really elevate the discussion, but the rest follow them once they have a chance. Lastly, once they get to liking it, I think the preliminary work may come with more success--though never as well as any of us would like!

Good luck, and thanks so very much for reading!

wayseeker
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wayseeker 2 years ago from ColoradoHub Author

Simone,

You loved Socratic Seminar? Shocking! As always, I sincerely appreciate your support and your willingness to take the time to read. I hope this is a resource that will be valuable to lots of folks as time goes by--it's certainly a wonderful way to explore literature and art!

wayseeker
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summerberrie 2 years ago from Charleston

Wayseeker, this is such a wonderful hub. I wish I had this resource when I was still teaching. Your artwork just blew me away-just loved it!
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wayseeker 2 years ago from ColoradoHub Author

Sandra,

Sincere thanks for taking the time to read. Much of the work of my classroom revolves around this approach, and I've found it to be something that the students really enjoy. I'd love to see it used more broadly as well.

Thanks again,

wayseeker
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wayseeker 2 years ago from ColoradoHub Author

Robin,

There are definitely days when I wonder if there is all that much wisdom there to share! Still, I do hope that this proves a useful tool, and I sincerely appreciate you taking the time to read.

wayseeker
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wayseeker 2 years ago from ColoradoHub Author

Summerberrie,

Thanks for your thoughts. You encouragement relative to the artwork is particularly meaningful for me as I wonder sometimes if the drawings I put together are a bit too "kooky." Your thoughts bring me confidence--thanks!

wayseeker
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Nare Anthony 2 years ago

This is so excellent wayseeker! I especially love the photos that you did, so artistic and engaging. The style also matches the topic very well! Good job mate :)
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wayseeker 2 years ago from ColoradoHub Author

Nare,

Thanks so much for your consistent support--it means a great deal. This was fun to make, and I enjoy coming up with artwork that compliments the writing. I especially like it when it works out, as it seems that this one did.

My best to you, and happy writing!

wayseeker

 

[image: TFScientist profile image]

TFScientist 2 years ago from Peterborough, UK

I am making this required reading for my a level students. I occasionally set them sections of the syllabus to deliver as the teacher of the class and they would benefit from the advice contained in this hub. It has also given me a few ideas to refresh my own teaching.

Thanks for sharing this wonderful resource. I echo Robin's comments. Voted up interesting and useful. I've also shared with my teacher friends!
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wayseeker 2 years ago from ColoradoHub Author

Wow! This is deeply encouraging, TFScientist. It means a great deal that there are some folks out there who would find this valuable enough to use and distribute in this way. I have found this approach so wonderful for slowly moving students beyond "surface-level" discussions into more profound insights.

The encouragement I have received here has me cooking up a number of other related ideas for hubs on education. Thanks so very much for the support, and I do hope that it proves valuable to you, your colleagues, and your students!

wayseeker

 

[image: alliemacb profile image]

alliemacb 2 years ago from Scotland

An interesting approach and one which I will share with my colleagues and students. I think my undergraduate students would benefit from reading this as they run their own discussion groups to supplement teaching seminars and lectures. As you mention above this is ideal for discussing literature. Voted up and awesome.
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wayseeker 2 years ago from ColoradoHub Author

Allie,

Thanks so very much for taking the time to read and sharing this around. I hope that it serves to deepen the conversation of your students--it has certainly helped mine. I have also seen this work very well in smaller groups. Understanding the approach of the questions is what seems to make the biggest difference.

wayseeker

[image: ElizaDoole profile image]

ElizaDoole 2 years ago from London

Excellent hub wayseeker. I love the layout and the thorough explanations and materials to go to.

 

[image: kittyjj profile image]

kittyjj 2 years ago from San Jose, California

A very interesting topic and a very informative hub. I especially love your drawings.
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wayseeker 2 years ago from ColoradoHub Author

Eliza & KittyJJ,

Thanks so very much for dropping in and taking the time to read!

Good writing to you!

wayseeker

[image: travel_man1971 profile image]

travel_man1971 20 months ago from Bicol, PhilippinesLevel 3 Commenter

Thank you for having the best teacher on HubPages. You should be commended to a higher level on this writing site.
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wayseeker 20 months ago from ColoradoHub Author

Travel_man1971,

Sincere thanks for the high praise. I am using this approach more this year than ever before, and will soon have an update to this Hub that brings another layer of subtlety to its use. Many thanks for your interest in my work.

wayseeker

[image: Lisa Keating profile image]

Lisa Keating 6 weeks ago from Woodway, TXLevel 2 Commenter

I just retired from teaching. I taught AP Language and Composition in high school. We used Socratic Seminars much in the way you describe here. It is awesome if you are doing this with middle schoolers. They will be so much more prepared for in-depth analysis when they get to high school. I assume that with your art background that you drew the pics? Nice job. Great hub.

[bookmark: lastcomment][image: wayseeker profile image]

wayseeker 6 weeks ago from ColoradoHub Author

Lisa,

My sincere thanks for this encouragement. I relied on this heavily this year, and felt better about what the students gained from the literature we read this year than in any of my previous years of teaching. I am always surprised at how well the students cover what I might have wanted them to talk about when I guide them through exploring it on their own. It's a bit scary at times—letting them have so much control—but I'm convinced it is the path to the truest learning for them.

My background is actually much more musical than it is art, but I did draw the pictures. I'm actually planning on expanding this material over the summer to include more detailed information (probably other related hubs) along with a link to a place where folks can get some practical tools for making it work within their classrooms.

Thanks again, and enjoy retirement!

Bert
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Sample Template for Student Goals and Action Plans


Consider the following sample of a student-learning plan. How might you modify this template to better meet the needs of your students?


		Student’s Name

		



		What is your learning goal?

		



		Why have you selected your goal?

		



		What steps will you take to accomplish your goal?



		What action steps will you take

		What help will you need? Where will you find this help?

		What date will you set for the completion of this step?

		How will you know if you are successful?



		

		

		

		



		

		

		

		



		

		

		

		



		How will you celebrate the accomplishment of your goal?
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Peer Editing Checklist

Name:

Partner:

Read through your partner's paper
SLOWLY and look to see that the
following  things  have  been
completed. Then discuss any
changes with your partner. Don't
write on your parthers paper.

Do all sentences start
with a capital letter?

Do all sentences end
with correct
punctuation?

Do all names of people,
places and pets start
with a capital letter?

Are there any spelling
mistakes?

Does it make sense?

If you said NO, you need to explain to your
partner what didn’t make sense so they can
make changes. If it doesn’t make sense to
you, it probably isn 't going to make sense to
your teacher or the class.

Peer Editing Checklist

Name:

Partner:

Read through your partner's paper
SLOWLY and look to see that the
following  things  have  been
completed. Then discuss any
changes with your partner. Don't
write on your partners paper.

Do all sentences start
with a capital letter?

Do all sentences end
with correct
punctuation?

Do all names of people,
places and pets start
with a capital letter?

Are there any spelling
mistakes?

Does it make sense?

If you said NO, you need to explain to your
partner what didn’t make sense so they can
make changes. If it doesn’t make sense to
you, it probably isn’t going to make sense to
your teacher or the class.

Peer Editing Checklist

Name:

Partner:

Read through your partner's paper
SLOWLY and look to see that the
following  things  have  been
completed. Then discuss any
changes with your partner. Don't
write on your partners paper.

Do all sentences start
with a capital letter?

Do all sentences end
with correct
punctuation?

Do all names of people,
places and pets start
with a capital letter?

Are there any spelling
mistakes?

Does it make sense?

If you said NO, you need to explain to your
partner what didn’t make sense so they can
make changes. If it doesn’t make sense to
you, it probably isn’t going to make sense to
your teacher or the class.
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UNIT 1 GRADE 6 ELA-CULMINATING EXPERIENCE


PEER REVIEW RUBRIC

Student: ___________________________________



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of

Peer Evaluation 




		· contains  clear feedback

· cites evidence to support feedback


· feedback is positive & constructive 

· provides two or more statements of feedback

· gives feedback for at least 2 peers



		· contains  clear feedback

· cites evidence to support feedback

· feedback is constructive & positive

· provides one statement of feedback

· gives feedback for two peers

· 

		· feedback is unclear

· lacks evidence to support feedback


· feedback is inappropriate

· provides one statement of feedback

· gives feedback for 1-2 peers

· 
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Student: ___________________________________



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of

Peer Evaluation 




		· contains  clear feedback

· cites evidence to support feedback


· feedback is positive & constructive 

· provides two or more statements of feedback

· gives feedback for at least 2 peers



		· contains  clear feedback

· cites evidence to support feedback


· feedback is constructive & positive

· provides one statement of feedback

· gives feedback for two peers

· 

		· feedback is unclear

· lacks evidence to support feedback


· feedback is inappropriate

· provides one statement of feedback

· gives feedback for 1-2 peers

· 
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Grade 6 ELA Unit 1 Post Test (Teacher Edition) Assessment ID: dna.10274 ib.110627

Directions: Answer the following question(s).

TEACHER READS:

Read and complete the task that follows.

Read the paragraph below.

Dolphins are a lot like whales, but they
are much smaller. You can find dolphins all
over the world. Dolphins can reason and have
many thought processes. Dolphins can
communicate with each other with certain
sounds that they make. They can even
recognize themselves in a mirror, as well as
other dolphins that they know. Dolphins can
work together to get food that they want to eat.

This paragraph is missing a thesis statement.
Write the most appropriate thesis statement
to begin the paragraph.

Master ID: 197679 Revision: 1
Rubric: 2 Point(s)

2 A response:

o Gives sulfficient evidence of the ability to
understand an informational text and supplies a
relevant and appropriate thesis statement

@ Includes a thesis statement that is on topic

Dolphins are very intelligent animals.
1 A response:

@ Gives some evidence of the ability to understand
an informational text and supplies a somewhat
relevant and vaguely appropriate thesis
statement

@ Thesis statement is not entirely on topic

Dolphins can do many things.

0 A response gets no credit if it provides no evidence of
the ability to understand and write an appropriate and
accurate thesis statement for a topic.

Let me tell you about dolphins.
Standards:

CCSS.LA6.W.6.2.a
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Grade 6 ELA Unit 1 Post Test (Teacher Edition) Assessment ID: dna.10274 ib.110627

Directions: Read the passage below and answer the question(s) that follow.

Excerpt from The Adventures of Tom Sawyer

An adventurous and mischievous boy nhamed Tom Sawyer lives in Missouri with his Aunt Polly and his
half-brother Sid. After Tom's aunt finds out that Tom dirtied his clothes in a fight at school he is told he
has to whitewash the fence on the weekend.

He [Tom] began to think of the fun he had planned for this day, and his sorrows multiplied. Soon the free
boys would come tripping along on all sorts of delicious expeditions, and they would make a world of fun of him
for having to work—the very thought of it burnt him like fire. He got out his worldly wealth and examined it—bits of
toys, marbles, and trash; enough to buy an exchange of work, maybe, but not half enough to buy so much as half
an hour of pure freedom. So he returned his straitened means to his pocket, and gave up the idea of trying to buy
the boys. At this dark and hopeless moment an inspiration burst upon him! Nothing less than a great, magnificent
inspiration.

He took up his brush and went tranquilly to work. Ben Rogers hove in sight presently—the very boy, of all
boys, whose ridicule he had been dreading. Ben's gait was the hop—skip—and—jump—proof enough that his heart
was light and his anticipations high. He was eating an apple, and giving a long, melodious whoop, at intervals,
followed by a deep—toned ding—dong—dong, ding—dong—dong, for he was personating a steamboat. As he drew
near, he slackened speed, took the middle of the street, leaned far over to starboard and rounded to ponderously
and with laborious pomp and circumstance—for he was personating the Big Missouri, and considered himself to
be drawing nine feet of water. He was boat and captain and engine—bells combined, so he had to imagine himself
standing on his own hurricane—deck giving the orders and executing them.

Tom went on whitewashing—paid no attention to the steamboat. Ben stared a moment and then said: "Hi—
YI! you're up a stump, ain't you!"

No answer. Tom surveyed his last touch with the eye of an artist, then he gave his brush another gentle
sweep and surveyed the result, as before. Ben ranged up alongside of him. Tom's mouth watered for the apple,
but he stuck to his work. Ben said:

"Hello, old chap, you got to work, hey?"

Tom wheeled suddenly and said:

"Why, it's you, Ben! | warn't noticing."

"Say—I'm going in a—swimming, | am. Don't you wish you could? But of course you'd druther work—
wouldn't you? Course you would!"

Tom contemplated the boy a bit, and said:

"What do you call work?"

"Why, ain't that work?"

Tom resumed his whitewashing, and answered carelessly:

"Well, maybe it is, and maybe it ain't. All | know, is, it suits Tom Sawyer."
"Oh come, now, you don't mean to let on that you like it?"

The brush continued to move.

[lluminate Itembank™ Continue: Turn to the next page.
Generated On June 26, 2014, 9:16 AM PDT Page 2






Grade 6 ELA Unit 1 Post Test (Teacher Edition) Assessment ID: dna.10274 ib.110627

Directions: Read the passage below and answer the question(s) that follow.

"Like it? Well, | don't see why | oughtn't to like it. Does a boy get a chance to whitewash a fence every
day?"

That put the thing in a new light. Ben stopped nibbling his apple. Tom swept his brush daintily back and
forth—stepped back to note the effect—added a touch here and there—criticised the effect again—Ben watching
every move and getting more and more interested, more and more absorbed. Presently he said:

"Say, Tom, let me whitewash a little."
Tom considered, was about to consent; but he altered his mind:

"No—no—I reckon it wouldn't hardly do, Ben. You see, Aunt Polly's awful particular about this fence—right
here on the street, you know—-but if it was the back fence | wouldn't mind and SHE wouldn't. Yes, she's awful
particular about this fence; it's got to be done very careful; | reckon there ain't one boy in a thousand, maybe two
thousand, that can do it the way it's got to be done."

"No—is that so? Oh come, nhow—Ilemme just try. Only just a little—I'd let you, if you was me, Tom."

"Ben, I'd like to, honest injun; but Aunt Polly—well, Jim wanted to do it, but she wouldn't let him; Sid wanted
to do it, and she wouldn't let Sid. Now don't you see how I'm fixed? If you was to tackle this fence and anything
was to happen to it—"

"Oh, shucks, I'll be just as careful. Now lemme try. Say—I'll give you the core of my apple.”
"Well, here—No, Ben, now don't. I'm afeard—"
"I'll give you all of it!"

Tom gave up the brush with reluctance in his face, but alacrity in his heart. And while the late steamer Big
Missouri worked and sweated in the sun, the retired artist sat on a barrel in the shade close by, dangled his legs,
munched his apple, and planned the slaughter of more innocents. There was no lack of material; boys happened
along every little while; they came to jeer, but remained to whitewash. By the time Ben was fagged out, Tom had
traded the next chance to Billy Fisher for a kite, in good repair; and when he played out, Johnny Miller bought in
for a dead rat and a string to swing it with—and so on, and so on, hour after hour. And when the middle of the
afternoon came, from being a poor poverty—stricken boy in the morning, Tom was literally rolling in wealth.

[lluminate Itembank™ Continue: Turn to the next page.
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Grade 6 ELA Unit 1 Post Test (Teacher Edition) Assessment ID: dna.10274 ib.110627

Directions: Answer the following question(s) relating to the passage titled "Excerpt from The Adventures of Tom
Sawyer".

TEACHER READS:

Read the question to yourself and select the
best answer.

Which of the following excerpts from the text
supports the idea that Tom Sawyer will likely
have another boy do his work for him again?

A. "Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

B. Tom swept his brush daintily back and forth—
stepped back to note the effect—added a touch
here and there—criticised the effect again—Ben
watching every move and getting more and
more interested, more and more absorbed.

C. There was no lack of material; boys happened
along every little while; they came to jeer, but
remained to whitewash.

D. And when the middle of the afternoon came,
from being a poor poverty—stricken boy in the
morning, Tom was literally rolling in wealth.

Master ID: 187368 Revision: 1

Correct; C
Standards:
CCSS.LA6.RL.6.1

TEACHER READS:

Read and complete the task that follows.

Summarize in your own words the way that
Tom Sawyer feels at the end of the passage.
Support your answer with details from the
passage.

Master ID: 186906 Revision: 1
Rubric: 2 Point(s)
2 This response:

e Gives some evidence of the ability to summarize
the character's feelings

e Includes some specific opinions that make
reference to the text

o Adequately supports the summary with relevant
details from the text

Tom feels accomplished and happy at the end of
the passage. | think that he feels this way because the
narrator mentions all of the new toys that Tom has. The
passage supports this when it states, "Tom was literally
rolling in wealth." Tom's actions also indicate that he is
happy at the end of the story; the story mentions that
he is relaxing on a barrel in the shade.

1 This response:

o Gives limited evidence of the ability to
summarize the character's feelings

e Includes opinions, but they are not explicit or
make only vague references to the text

@ Includes some details, but the relevance of that
detail to the text must be inferred

At the end of the story Tom feels happy because
the story says that the boys worked for him.

0 A response gets no credit if it provides no evidence of
the ability to summarize the character's feelings,
includes no relevant information from the text, or is
vague.

Tom feels happy.
Standards:

CCSS.LA.6.RL.6.2
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(Teacher Edition) Assessment ID:  dna.10274

ib.110627

Directions: Answer the following question(s) relating to the passage titled "Excerpt from The Adventures of Tom
Sawyer".

TEACHER READS:

Read the question to yourself and select the
best answer.

Tom really wanted Ben to whitewash the
fence. Which of the following excerpts from
the text best supports this statement?

Soon the free boys would come tripping along
on all sorts of delicious expeditions, and they

would make a world of fun of him for having to
work—the very thought of it burnt him like fire.

So he returned his straitened means to his
pocket, and gave up the idea of trying to buy the
boys.

"Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

Tom gave up the brush with reluctance in his
face, but alacrity in his heart.

Master ID: 187365 Revision: 1

Correct: D
Standards:

CCSS.LA6.RL.6.1

Illuminate ltembank™
Generated On June 26, 2014, 9:16 AM PDT

TEACHER READS:

Read and complete the task that follows.

Describe how Ben changes from the time
when he first encounters Tom to how he acts
at the end of the passage. Use details from
the passage to support your response.

2

Master ID: 186671 Revision: 1
Rubric: 2 Point(s)

Standards:

The response:

@ Gives some evidence of the ability to show how
the character develops over the course of the
text

@ Includes some specific opinions that make
reference to the text

o Adequately supports the summary with relevant
details from the text

When Ben first meets Tom in the passage he is
making fun of Tom for having to work. He says to Tom
that he is going to be going swimming and then tells
Tom that he bets he wishes that he could go. By the
end of the passage Ben seems to have changed his
view on whitewashing and begs Tom to let him
whitewash the fence. At the end of the passage Ben is
now working rather than making fun of Tom for working.
The response:

o Gives limited evidence of the ability to show how
the character develops over the course of the
text

e Includes opinions, but they are not explicit or
make only vague references to the text

@ Includes some details, but the relevance of that
detail to the text must be inferred

At the beginning Ben is mean because he is
making fun of Tom, but by the end of the passage he is
working instead of Tom.

A response receives no credit if it provides no evidence
of the ability to show how the character develops over
the course of the text, includes no relevant information
from the text, or is vague.

Ben is mean and then he works for Tom.

CCSS.LA.6.RL.6.2

Stop: You have finished the assessment.
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Name: _________________________________________ Date:_________________________________

Thesis Statement Guide & Rubric

All strong Thesis Statements….


· Contain a clear central idea that can be supported


· Take a clear stance or make an assertion that a reasonable person could disagree with


· Presents three subtopics that support your stance

· Reflect original thinking or insight 


· Can be argued with textual evidence from the readings


· Explain your position, rather than tell a story


· Are one sentence, two at the most


Write your thesis statement here:


		





Take a look at your Thesis Statement.  Check to make sure you have AVOIDED the following common thesis-writing errors.


I. Not taking a clear position (not answering the question “So what?”):
Moses was a kind and generous spiritual leader.

II. Simply telling a story or describing what we all know happened:
The Hebrew people traveled extensively before arriving at Canaan.

III. No original thinking or insight:
The Jewish god has strengths and weaknesses.

IV. Writing a thesis that cannot be supported with evidence from the readings:
Abraham is my favorite prophet in world history.


Give your Thesis Statement to at least 2 (TWO) peers.  Ask them to score the strength of your Thesis Statement using this rubric (circle or highlight criteria), and provide suggestions for improvements:

Peer #1: ___________________________________







		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of Thesis




		

		· contains a clear central idea


· establishes a clear position or stance

· 3 subtopics that support the topic with evidence

· 1-2 sentences

		· is vague/unclear


· Does not establish a position or stance.


· Does not present 3 subtopics

· can't be supported with evidence



		Quality of Thesis

		· thesis is fresh, compelling, and sophisticated

		· thesis presented using proficient writing conventions

		· thesis lacks proficient written conventions





Peer #1’s suggestions for improving CONTENT:

Peer #1’s suggestions for improving QUALITY:


Peer #2: ___________________________________







		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of Thesis




		

		· contains a clear central idea


· establishes a clear position or stance


· 3 subtopics that support the topic with evidence

· 1-2 sentences

		· is vague/unclear


· Does not establish a position or stance.


· Does not present 3 subtopics

· can't be supported with evidence



		Quality of Thesis

		· thesis is fresh, compelling, and sophisticated

		· thesis presented using proficient writing conventions

		· thesis lacks proficient written conventions





Peer #2’s suggestions for improving CONTENT:


Peer #2’s suggestions for improving QUALITY:

Write your Revised thesis statement here:
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Smarter
Balanced

Assessment Consortium

4-Point
Narrative
Performance Task Writing Rubric (Grades 3-8)

Score 4 3 2 1 NS
The organization of the narrative, The organization of the narrative, The organization of the narrative, The organization of the narrative, e Unintelligible
real or imagined, is fully sustained real or imagined, is adequately real or imagined, is somewhat real or imagined, may be maintained | 4|, 5 language
and the focus is clear and sustained, and the focus is adequate | sustained and may have an uneven but may provide little or no focus: other than
maintained throughout: and generally maintained: focus: .

English
e an effective plot helps to create a e an evident plot helps to create a e there may be an inconsistent plot, e there is little or no discernible plot * Off'FOp'C
sense of unity and completeness sense of unity and completeness, and/or flaws may be evident or there may just be a series of ¢ Copied text

though there may be minor flaws events ¢ Off-purpose
and some ideas may be loosely
connected

: . . . . . .. . .

o o effectively establishes and e adequately maintains a setting, e unevenly or minimally maintains a

© maintains setting, develops develops narrator/characters, setting, develops narrator and/or ® may be brief or there is little to no

'é‘ narrator/characters, and maintains and/or maintains point of view* characters, and/or maintains point attempt to establish a setting,

?o point of view* of view* narrator and/or characters, and/or

= point of view*

@) . . . .

? e consistent use of a variety of e adequate use of a variety of e uneven use of appropriate

8 transitional strategies to clarify the transitional strategies to clarify the transitional strategies and/or little e few or no appropriate transitional

o relationships between and among relationships between and among variety strategies may be evident

E ideas; strong connection between ideas

o

and among ideas

e natural, logical sequence of events
from beginning to end

o effective opening and closure for
audience and purpose

e adequate sequence of events from
beginning to end

e adequate opening and closure for
audience and purpose

e weak or uneven sequence of events

e opening and closure, if present, are
weak

little or no organization of an event
sequence; frequent extraneous
ideas and/or a major drift may be
evident

e opening and/or closure may be
missing

*point of view begins at grade 7






Smarter

Balanced

Assessment Consortium

4-Point

Narrative

Performance Task Writing Rubric (Grades 3-8)

Score 4 3 2 1 NS
The narrative, real or imagined, | The narrative, real or imagined, The narrative, real or The narrative, real or imagined, e Unintelligible
provides thorough, effective provides adequate elaboration imagined, provides uneven, provides minimal elaboration eln a language
elaboration using relevant using details, dialogue, and cursory elaboration using using few or no details, dialogue, other than
details, dialogue, and description: partial and uneven details, and/or description: English
description: dialogue, and description: o Off-topic

Development/Elaboration

e experiences, characters, setting
and events are clearly
developed

e connections to source materials
may enhance the narrative

o effective use of a variety of
narrative techniques that
advance the story or illustrate
the experience

o effective use of sensory,
concrete, and figurative
language that clearly advances
the purpose

o effective, appropriate style
enhances the narration

e experiences, characters,
setting, and events are
adequately developed

e connections to source materials
may contribute to the narrative

e adequate use of a variety of
narrative techniques that
generally advance the story or
illustrate the experience

e adequate use of sensory,
concrete, and figurative
language that generally
advances the purpose

generally appropriate style is
evident

e experiences, characters,
setting, and events are
unevenly developed

& connections to source
materials may be ineffective,
awkward or vague but do not
interfere with the narrative

e narrative techniques are
uneven and inconsistent

e partial or weak use of
sensory, concrete, and
figurative language that may
not advance the purpose

e inconsistent or weak attempt
to create appropriate style

e experiences, characters,
setting, and events may be
vague, lack clarity, or confusing

e connections to source
materials, if evident, may
detract from the narrative

e use of narrative techniques
may be minimal, absent,
incorrect, or irrelevant

e may have little or no use of
sensory, concrete, or figurative
language; language does not
advance and may interfere
with the purpose

e little or no evidence of
appropriate style

e Copied text
o Off-purpose






Smarter

Balanced

Assessment Consortium

2-Point
Narrative

Performance Task Writing Rubric (Grades 3-11)

Score 2 1 0 NS
The response demonstrates an adequate The response demonstrates a partial command | The response demonstrates little or no o Unintelligible
command of conventions: of conventions: command of conventions: e In alanguage
other than

" e adequate use of correct sentence o |imited use of correct sentence formation, e infrequent use of correct sentence English

g formation, punctuation, capitalization, punctuation, capitalization, grammar usage, formation, punctuation, capitalization, o Off-topic

"E grammar usage, and spelling and spelling grammar usage, and spelling e Copied text

2

8 (Off-purpose

responses will
still receive a
scorein
Conventions.)

Holistic Scoring:

Variety: A range of errors includes formation, punctuation, capitalization, grammar usage, and spelling

Severity: Basic errors are more heavily weighted than higher-level errors.

Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece.
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How to Conduct a Strong Interview

Whether you are interviewing to discover someone’s life story, or investigating a specific issue such as
what’s causing so much asthma in your neighborhood, you will learn even more than you set out to find
out. This is the wonderful, adventurous nature of interviewing: You can learn about any subject or person
that interests you, just by asking questions.

GETTING READY

The interviewer is a guide into the unknown—and, like a good guide, you come with tools, a map, and a
plan.

Pack your tools

Have all of your equipment at the ready—whether it is pen and paper, a survey, a tape recorder and
tapes, or a video camera. Pack extra batteries, tapes, pens, film, and copies of forms. Practice ways
of explaining your project in a confident voice.

Make your map

If you are interviewing people on a specific topic, read and research as much about the subject as
possible. You will want to know what’s important to you and come informed. If you are interviewing
people to find out their stories, learn a little bit about them beforehand, if possible. Think ahead and
try to plot out the possible path of an interview.

Create your plan

Have a list of questions on paper—but also keep a list in your mind, so that you can have the most
natural conversation possible. Make a date and time to meet your interviewee in a quiet place. If
your method is spontaneous (talking to homeless folks on the street, for example), set up a starting
and ending time and place for yourself, and maybe a buddy system. Then, stick to your plan.

DESIGNING GOOD QUESTIONS—AND GOING WITH THE FLOW

Organize and group your questions in the order that makes the most sense. For example, a chronological
interview will start at one point in time, and follow an event or change. A thematic interview will focus
around selected issues, and explore each one in turn. There are many ways to organize questions for
specific inquiries, and a little experimenting will help you craft a structure and flow.

There are also many styles of questions—as many as there are personalities of people. Avoid questions
that can be answered with a simple yes or no. Try to include some of all of the kinds of questions below,
for a thorough interview.

Open-ended. Short, simple, open-ended questions have many possible answers, and are a good
backbone for an interview. Instead of, “"Did you have a hard childhood because of the economic
downturn and Federal wrongdoing of the Great Depression?” ask, “What was your childhood like?”
"Did you have enough to eat?” “Tell me about the buildings in that block.”

What Kids Can Do, Inc. INTERVIEWING TIPS | Page 1 of 5





Specific. Specific questions examine historical details. For example, "How many times did this
happen exactly?” “When and where were you born?” *When did you start thinking about dropping
out of school, and what was the trigger?” Use specific questions to establish the framework of facts.

Sensory. Sensory questions bring an interview to life. *What did the tornado sound like?” “How did
the city smell?” “Was it hot or cold?”

Meaning-seeking. Questions that seek meaning are best asked after you and your subject have

built some trust during the interview. They reveal feelings, long-term insights, and unique personal
viewpoints. For example: "How did your feelings about the school change when your school broke

up into smaller schools?” *“What did you draw on in your spirit to survive the loss of your first-born
child?” “What will it mean to you to get a college diploma?”

Elaboration and clarification. These little questions go a long way. “Can you tell me more about
that?” and “Is there anything else you would like to add?” elicit greater detail and encourage more
information. At the conclusion of an interview, encourage a speaker to tell you anything you might
have missed in your questions.

IN THE MOMENT: INTERVIEW DYNAMICS

Some interviews cover well-worn territory; others involve entering the wilderness of a story that has
never been heard before. Wherever you go, the dynamics between the interviewee and the interviewer
will influence what you find. Below are key points to keep in mind during the interview.

Make your approach polite and respectful.

Explain what you're doing. Be confident. Assume your subject will want to talk to you. The way
people respond depends on how you approach them. The trick is to make people realize that your
project is both fun and important.

Listening is the key.

A good interview is like a conversation. Prepare questions, but don't just follow a list. The most
important thing is to listen and have your questions come naturally. If your questions are rehearsed
and hollow, the answers will sound that way, too. If you are curious and your questions are
spontaneous and honest, you will get a good interview.

Give the interviewee a lot of cues that you are listening and you care about what they are saying.
Maintaining constant eye contact, nodding, not interrupting, and offering some facial or verbal
encouragement are great ways to listen actively.

Interviewing is a two-way street.

Conducting a good interview depends, in part, on asking the right questions. But it's also important
to establish a relationship with the person you are interviewing. Sometimes it is appropriate to share
some information about yourself in an interview. Remember that it's a conversation. What's more,
for it to be an honest conversation, people must feel that you care about what they say and will
honor and respect their words and stories.

Don't be afraid of pauses and silences.

Resist the temptation to jump in. Let the person think. Often the best comments come after a short,
uncomfortable silence when the person you are interviewing feels the need to fill the void and add
something better.





Accept emotion.

Sometimes an interview can bring up strong emotion. If an interviewee cries or gets emotional,
there is usually nothing wrong—but offer them the opportunity to end the interview or to keep
going—and offer to get them a tissue!

Maintain neutrality.

It is important to ask questions that do not reveal your bias or an expected answer. Especially when
handling political, moral, religious, or societal issues, make sure your own convictions do not come
into the interview.

Use the small details to tell the big stories.

Look for the little things that surprise you. Here’s an example: Mrs. Jones is forty-five years old, a
doctor, has a family and a dog. But even more interesting—and revealing—Mrs. Jones sets every
single clock in her house five minutes fast, and she collects bus transfers from her workday
commute and keeps them all in a shoebox in the closet. You can learn a lot about people from a few
unexpected details.

Take notes.

Remember specific details. Take notes on your impressions immediately after the interview, while
it's still fresh in your mind. You can also use the tape recorder as a dictating machine, to record your
own thoughts.

Be genuinely curious.
One simple rule gets people to talk openly and honestly: Ask your own real questions about the
world around you.

Express thanks.
Be sure to thank the interviewee for sharing his or her words and time. Let them know what it
means to you, and its usefulness for your project.

WRAPPING UP AND FOLLOWING THROUGH
Once you've finished the interview, there’s a bit of business to take care of.

Obtain permission. If you are going to publish the interview or share it publicly, the interviewee
should sign a permission or release form that allows you legally to share her or his words. [We
have included a sample consent form at the end of this tip sheet.]

Label your materials. If you haven't labeled your tapes before the interview, do so now! Label
your tapes or notes with the name of the interviewer, the name of the interviewee, the place, the
date, and the name of the project. Write down any reflections you have on the interview experience
and keep them with the tapes.

Send a thank-you. Send the interviewee a handwritten note of thanks, and keep him or her

updated about the course of your project. If you publish your findings or write a paper, send a copy
of it to the interviewee.

WORKING WITH TAPE RECORDERS: TECHNICAL TIPS

We can't say enough about the value of making audio recordings of your interviews. It allows you to
focus on the give-and-take of the interview, to think on your feet, to be spontaneous in ways that are





impossible if you are madly trying to take detailed notes. It preserves the words and ways of speech of
the interviewee—which is what makes an interview come alive. And it assures accuracy. Recording does
mean that you will have to spend time transcribing the tape, but it's worth the time and investment.

However, it's amazing how such a simple machine can cause as much havoc as the voice recorder
sometimes does. (You don't need a fancy audio recorder to get the job done. A standard, small tape
cassette recorder does fine, when your goal is limited to preserving what was said as opposed to creating
a broadcast-quality recording.) Even seasoned professionals will find themselves pushing a wrong button,
forgetting to bring extra batteries, or ending up with a tape where voices aren't loud enough or
background noise interferes.

So here’s what the pros want you to know.

Get comfortable with the equipment.

Play around with the tape recorder on your own until you are very familiar with all the buttons and
knobs. It's important to do this before you begin; if you're relaxed with the recorder and the
microphone, the people you're interviewing will be too.

Get organized.

Always make sure you have enough cassettes and an extra set of batteries. Get a shoulder bag to
hold the recorder, the cassettes and batteries. The more prepared you are, the more you can
concentrate on the important things.

Do a test.
Always do a test before you begin. Record a few seconds, then play it back to make sure the sound is
good.

Label your tapes.
Always label the tapes before you start. When you're in the field, it's easy to forget and tape over
something you've just recorded. (It happens.)

Record interviews in the quietest place possible.

When picking a spot to conduct the interview, be careful of traffic noise, hissing radiators, talk from
the room next door, munching on snacks—anything that will distract from the interview and make it
hard to hear the recorded tape. Even refrigerators can make an annoying sound that you might not
notice until you get home and listen to the tape. If you have to record an interview in a loud place, it
can help to bring the microphone even closer (2—3 inches) to the speaker’s mouth.

Make the interview situation comfortable before you start.

Move chairs around so as to get close to the person you are interviewing. For example, sit at the
corner of a table, not across, so you can hold the microphone close and your arm won't grow weak,
or so you can place the tape recorder immediately between you on the table.

Keep the recorder or microphone close to the speaker.

Just as when you are recording yourself, the most important thing is to keep the microphone close to
the speaker’s mouth (5-6 inches). If you want to record your questions, too, you may have to move
the tape recorder or microphone back and forth.

Put people at ease.

Talk about the weather. Joke about the tape recorder. It's a good idea to begin recording a few
minutes before you actually start the interview. That helps you avoid the uncomfortably dramatic
moment: “Okay, now we will begin recording.” Just chat about anything while you begin rolling tape.





Before they realize it, you've started the interview.

Beware of the pause button.

When recording, make sure the tape is rolling and that you're not in pause mode. Don't use the
pause button. It's a very tricky little button—it can make you think you are recording when you're
not.

Record everything.

Long pauses are okay. Umn's are okay. Saying stupid and embarrassing things is okay. Often the
stuff you think is weird, worthless, or that you initially want to edit out, will end up being the best
and most surprising parts of the interview.

Keep it rolling.

The golden rule of taping an interview is that the best moments always happen right when you've
stopped recording.There’s a reason for that: As soon as you push “stop,” people relax and are more
themselves. Natural, truthful moments are priceless. Tape is cheap. Keep it rolling.

NOTE: Parts of this tip sheet have been adapted from The Teen Reporter Handbook: How to Make Your
Own Radio Diary, by Joe Richman, Producer of the Teenage Diaries Series on National Public Radio.








How to a Write Brief Biography

By Carl Hose, eHow Contributor 

A biography tells us something about the person the biography is about. A brief biography is typically one or two paragraphs long and varies in content, depending upon who the biography is about and its purpose. An effective biography will always give readers an essential overview of its subject. Writing a brief biography is easy if you are familiar with your subject and the purpose of the bio. 

Instructions

· 1 

Write in the third-person ("he" or "she" instead of "I"). Even if you are writing your own biography, writing in the third person is the standard for biography writing, especially on a professional[image: http://images.intellitxt.com/ast/adTypes/icon1.png] level. Not only does this read better, it prevents the author of the bio from sounding as if he's tooting his own horn. You're writing a brief biography, not an autobiography. This is the key difference. An autobiography is written in first person, a biography is not.

· 2 

[bookmark: _GoBack]Include information in your brief biography pertinent to the purpose of the biography. A fiction writer's biography should contain a reference to some of her/his better known works. It's acceptable to make reference to upcoming projects as well. 

Keep your personal information to a minimum, as well as any phrases that have personal (subjective) overtones, such as ". . . lives in Idaho with his beautiful[image: http://images.intellitxt.com/ast/adTypes/lb_icon1.png] pet kitten Fluffy." There may be exceptions to this rule if, for instance, you are a comedy writer and your biography has an intentionally funny slant.

· 4 

Write a longer version of your bio that includes more professional credits, educational background and a brief personal history. This is handy to have for those magazines that ask for longer bios. With a longer version of your brief bio, you have a bit more flexibility[image: http://images.intellitxt.com/ast/adTypes/icon1.png] in what you can include, though the rule of third-person writing still applies, unless otherwise requested by a publisher.



Read more : http://www.ehow.com/how_5602103_write-brief-biography.html
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Jennifer Egan
Jennifer Egan is both a journalist and a novelist. She was a 2001 National Book Award finalist for her novel Look at Me, and she won the 2010 National Book Critics Circle Award for A Visit from the Goon Squad.

Annie Proulx
Annie Proulx is the author of the short-story collection Heart Songs and Other Stories, and the novels Postcards, The Shipping News, Accordion Crimes, and That Old Ace in the Hole. Her books have been translated into twenty languages. She lives and writes in Wyoming.

Chimamanda Ngozi Adichie
Chimamanda Ngozi Adichie is a Nigerian writer who moved to the United States at the age of 19. Her first novel, Purple Hibiscus, won the Commonwealth Writers' Prize for Best First Book and her second novel, Half of a Yellow Sun, an historical fiction that is set during the Nigerian-Biafran War and tells the story of two sisters, won the 2007...

Chris Adrian
Chris Adrian is an overachiever with eclectic tastes. He published his first novel, Gob's Grief, in 2002, the same year he earned his medical degree. After completing his residency in pediatrics in San Francisco, he began a divinity degree at Harvard Divinity School. His second novel, The Children's Hospital, is an epic apocalyptic tale in which...

Nell Freudenberger
Nell Freudenberger graduated from Harvard in 2000 and published her first book, Lucky Girls in 2003. Freudenberger's first novel, The Dissident (2006) is about a Chinese performance artist and dissident who moves to Los Angeles to teach at a prestigious girls' school. In 2010, Freudenberger was named one of The New Yorker 's "20 Under 40"...

Don DeLillo
Don DeLillo is the American author of such acclaimed novels as Underworld, Libra, White Noise, and Point Omega. He has won the National Book Award, the PEN/ Faulkner Award for Fiction and the Jerusalem Prize.

Rivka Galchen
Rivka Galchen's dual background in science in literature (she holds a medical M.D. and an MFA) is reflected in Atmospheric Disturbances, her debut novel about a psychiatrist who finds his wife has been replaced by a doppelganger and one of his patients who believes he is receiving messages in code from the Royal Academy of Meteorology. In 2010,...

Nicole Krauss
At the young age of 14, Nicole Krauss started writing, mostly poetry. At 28, she published her first novel, Man Walks Into a Room, which was followed by The History of Love and then Great House in 2010. Krauss is married to fellow-author, Jonathan Safran Foer. In 2010, she was selected as one of The New Yorker's "20 Under 40" writers to watch.

Sarah Shun-lien Bynum
Sarah Shun-lien Bynum has written short stories for the New Yorker and Tin House among other magazines. Her story "Accomplice" was selected for The Best American Short Stories 2004 and in the same year, her first novel, Madeleine is Sleeping, was a finalist for the National Book Award and winner of the Janet Heidinger Kafka Prize. In 2010, she...

Wells Tower
Wells Tower has been awarded two Pushcart Prizes. His short story collection Everything Ravaged, Everything Burned (2009) was a finalist for The Story Pirze and was picked by Michiko Kakutani as one of her ten best books of 2009. In 2010, Tower was named one of The New Yorker magazine's list of the 20 best writers under 40.

Yiyun Li
Yiyun Li grew up in Beijing, China. She moved to the United States in 1996 and pursued an MFA from the Iowa Writers' Workshop. She has published stories in The New Yorker, Best American Short Stories, O Henry Prize Stories, and elsewhere. Yiyun Li has won numerous awards for her short story collections. She teaches English at U.C. Davis and...

Anthony Doerr
Anthony Doerr is an award-winning American writer whose short stories and essays have appeared in numerous publications and anthologies. His second story collection, Memory Wall, was selected as a finalist for the 2010 Story Prize.

Gary Shteyngart
Gary Shteyngart came from Leningrad (now St. Petersburg, Russia) to the United States at the age of seven, when his family moved to New York. He is the author of the novels The Russian Debutante's Handbook, Absurdistan, and Super Sad True Love Story.

Tea Obreht
Born in Yugoslavia and raised in Cyprus and Egypt (her family left Belgrade in 1992 when the war started), Tea Obreht came to the United States in 1997, at the age of 12. Obreht's debut novel, The Tiger's Wife (2011) was written largely while she was at Cornell. The book is about Natalia, a female narrator in the war-ravaged Balkans, and her...

Karen Russell
Karen Russell, a graduate of Columbia University's MFA program, is known for short stories that have been featured in numerous publications and collections. Her debut short story collection, St. Lucy's Home for Girls Raised by Wolves was published in September 2006 to great acclaim. Her debut novel is Swamplandia!

Julian Barnes
Since 1980, Julian Barnes has published a novel just about every two or three years. Flaubert's Parrot (1984), England, England (1998), and Arthur & George (2005) were all shortlisted for The Man Man Booker Prize. Julian Barnes won the Booker Prize with The Sense of an Ending in 2011.
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Name: _________________________________________ Date:_________________________________

Author Biography & Rubric

· Write a thesis statement about the author. 


· Cite evidence to support the thesis statement.

· Add a concluding statement.

Write your Author Biography here:


		





Give your author biography to at least 2 (TWO) peers.  Ask them to score the strength of your author biography using this rubric (circle or highlight criteria), and provide suggestions for improvements:

Peer #1: ___________________________________



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of Author Biography



		

		· contains a clear & effective thesis statement

· identifies author traits

· traits are supported with evidence from the text

· has a concluding statement

· at least 1-2 paragraphs

		· thesis statement unclear


· Does not identify author traits

· isn't  supported with evidence

· no concluding statement


· too brief



		Quality of Author Biography

		· author biography  exceeds requirements

		· Reflects original thinking or insight into the topic

		· is either too broad or too obvious





Peer #1’s suggestions for improving CONTENT:

Peer #1’s suggestions for improving QUALITY:


Peer #2: ___________________________________







		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Meet Expectations



		Content of Author Biography



		

		· contains a clear & effective thesis statement

· identifies author traits

· traits are supported with evidence from the text


· has a concluding statement

· at least 5 sentences

		· thesis statement unclear


· Does not identify author traits

· isn't  supported with evidence

· no concluding statement


· too brief



		Quality of Author Biography

		· author biography  exceeds requirements

		· Reflects original thinking or insight into the topic

		· is either too broad or too obvious





Peer #2’s suggestions for improving CONTENT:


Peer #2’s suggestions for improving QUALITY:

Write your Revised Author Biography here:
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CVUSD 6™ Grade Writing Rubric Student:
NARRATIVE Date: . Score:
REVISED 7/2011 School:
Level 1 -

Beginning Writing/
Far Below Basic
Standards

Level 2 — Developing Writing/
Below Basic Standards

Level 3 — Approaching Writing/
Basic Standards

Level 4 — Proficient Writing/
At Standards

Level 5 - Advanced Writing/
Advanced Beyond Standards

BODY OF TEXT

[ Off topic
] No attempt
made/no
attempt in

English

[ legible
writing
completely
hinders
understanding
of content

BODY OF TEXT

Introductory paragraph may not
set up the body of text or address
the topic

Sentences/paragraphs lack
cohesiveness, coherence, central
idea, focus, or point of view

Lacks descriptive language and
sensory details that enable the
reader to visualize the events
and/or experiences

Lacks a sequence of significant
events or actions that does not
enable the reader to imagine the
events and/or experiences

Lacks a concluding paragraph that
summarizes the main idea

BODY OF TEXT

] Introductory paragraph is limited
in the way it sets up the body of
text and it may not address the
topic

] Sentences/paragraphs are limited
in cohesiveness, coherence,
central idea, focus, or point of
view

] Includes limited descriptive
language and sensory details that
enable the reader to visualize the
events and/or experiences

] Provides a minimally developed
sequence of significant events
and actions that may not enable
the reader to imagine the events

BODY OF TEXT

Introductory paragraph sets up the
body of text while addressing the
topic

Sentences/paragraphs are
cohesive, coherent, and contain a
central idea, focus, or point of
view

Includes some descriptive
language and sensory details that
enable the reader to visualize the
events and/or experiences

Provides an adequately
developed sequence of significant
events and actions that enable the
reader to imagine the events
and/or experiences

BODY OF TEXT

[0 Engaging introductory paragraph
clearly sets up the body of text
while addressing the topic

[l Sentences/paragraphs are
exceptionally cohesive, coherent,
and contain a clear central idea,
focus, or point of view

[0 Includes vivid descriptive
language and sensory details that
enable the reader to visualize the
events and/or experiences

[ Provides a thoroughly developed
sequence of significant events
and actions that enable the reader
to imagine the events and/or
experiences

and/or experiences [] Concluding paragraph [0 Contains an engaging concluding
] Limited concluding paragraph summarizes the main idea paragraph that summarizes the
summarizes the main idea main idea
PARAGRAPH/SENTENCE PARAGRAPH/SENTENCE PARAGRAPH/SENTENCE PARAGRAPH/SENTENCE
STRUCTURE STRUCTURE STRUCTURE STRUCTURE

Writing indicates a lack of understanding of:

___Correct indentation

___Topic sentence/main idea

__ Correct sentence structure

__ Transitions

___Supporting details, facts, reasons

Writing indicates a limited understanding of:

___Correct indentation

___Topic sentence/main idea

__ Correct sentence structure

__ Transitions

___Supporting details, facts, reasons

Writing indicates an adequate understanding of:

___Caorrect indentation

___Topic sentence/main idea
__Correct sentence structure

__ Transitions

___Supporting detalils, facts, reasons
___ Examples, explanations

Writing indicates mastery of:

___Correct indentation

___Topic sentence/main idea

__ Correct sentence structure

__ Transitions

___Supporting details, facts, reasons
___ Examples, explanations

WRITING CONVENTIONS

[] Contains serious errors in the
conventions of the English
language (grammar, punctuation,
capitalization, and/or spelling).
These errors interfere with the
reader’s understanding of the
writing

[0 The majority of writing is illegible
and hinders understanding of
content

WRITING CONVENTIONS

[] Contains several errors in the
conventions of the English
language (grammar, punctuation,
capitalization, and/or spelling).
These errors may interfere with
the reader’s understanding of the
writing

(] Limited legibility makes it difficult
to understand content

WRITING CONVENTIONS

[J Contains some errors in the
conventions of the English
language (grammar, punctuation,
capitalization, and/or spelling).
These errors do not interfere with
the reader’s understanding of the
writing

[ Legibility does not distract from
understanding content

WRITING CONVENTIONS

[ Contains few, if any, errors in the
conventions of the English
language (grammar, punctuation,
capitalization, and/or spelling).
These errors do not interfere with
the reader’s understanding of the
writing

[0 Writing is very legible and does
not hinder understanding of
content

K. Polite/S. Winans
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Socratic Seminar Analytic Rubric


		

		Excellent

		Good

		Fair

		Unsatisfactory



		Conduct

		Demonstrates respect for the learning process; has patience with different opinions and complexity; shows initiative by asking others for clarification: brings others into the conversation, moves the conversation forward; speaks to all of the participants; avoids talking too much.

		Generally shows composure but may display impatience with contradictory or confusing ideas; comments, but does not necessarily encourage others to participate; may tend to address only the teacher or get into debates.

		Participates and expresses a belief that his/her ideas are important in understanding the text; may make insightful comments but is either too forceful or too shy and does not contribute to the progress of the conversation; tends to debate, not dialogue.

		Displays little respect for the learning process; argumentative; takes advantage of minor distractions; uses inappropriate language; speaks to individuals rather than ideas; arrives unprepared without notes, pencil/pen or perhaps even without the text.



		Speaking


&


Reasoning

		Understands question before answering; cites evidence from text; expresses thoughts in complete sentences; move conversation forward; makes connections between ideas; resolves apparent contradictory ideas; considers others’ viewpoints, not only his/her own; avoids bad logic.

		Responds to questions voluntarily; comments show an appreciation for the text but not an appreciation for the subtler points within it; comments are logical but not connected to other speakers; ideas interesting enough that others respond to them.

		Responds to questions but may have to be called upon by others; has read the text but not put much effort into preparing questions and ideas for the seminar; comments take details into account but may not flow logically in conversation.

		Extremely reluctant to participate even when called upon; comments illogical and meaningless; may mumble or express incomplete ideas; little or no account taken of previous comments or important ideas in the text.



		Listening

		Pays attention to details; writes down questions; responses take into account all participants; demonstrates that he/she has kept up; points out faulty logic respectfully; overcomes distractions.

		Generally pays attention and responds thoughtfully to ideas and questions of other participants and the leader; absorption in own ideas may distract the participant from the ideas of others.

		Appears to find some ideas unimportant while responding to others; may have to have questions or confusions repeated due to inattention; takes few notes during the seminar in response to ideas and comments.

		Appears uninvolved in the seminar; comments display complete misinterpretation of questions or comments of other participants.



		Reading

		Thoroughly familiar with the text; has notations and questions in the margins; key words, phrases, and ideas are highlighted;  possible contradictions identified; pronounces words correctly.

		Has read the text and comes with some ideas from it but these may not be written out in advance;  good understanding of the vocabulary but may mispronounce some new or foreign words.

		Appears to have read or skimmed the text but has not marked the text or made meaningful notes or questions; shows difficulty with vocabulary; mispronounces important words; key concepts misunderstood; little evidence of serious reflection prior to the seminar.

		Student is unprepared for the seminar; important words, phrases, ideas in the text are unfamiliar; no notes or questions marked in the text; no attempt made to get help with difficult material.





(Adapted with permission from Paul Raider)
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Socratic Seminar: Holistic Participation Rubric


		Participation is Outstanding

		· Participant offers enough solid analysis, without prompting, to move the conversation forward


· Participant, through his/her comments, demonstrates a deep knowledge of the text and the question


· Participant has come to the seminar prepared, with notes and a marked/annotated text


· Participant, through his/her comments, shows that he/she is actively listening to other participants


· She/he offers clarification and/or follow-up that extends the conversation


· Participant's remarks often refer to specific parts of the text






		Participation is very good

		· Participant offers solid analysis without prompting


· Through his/her comments, participant demonstrates a good knowledge of the text and the question


· Participant has come to the seminar prepared with notes and/or a marked/annotated text


· Participant shows that he/she is actively listening to others. She/he offers clarification and/or follow-up






		Participation is satisfactory

		· Participant offers some analysis, but needs prompting from the seminar leader and/or others


· Through his/her comments, participant demonstrates a general knowledge of the text and the question


· Participant is less prepared, with few notes and no marked/annotated text


· Participant is actively listening to others, but does not offer clarification and/or follow-up to others' comments


· Participant relies more upon his/her opinion, and less on the text to drive his/her comments


 



		 Participation is not satisfactory

		· Participant offers little commentary


· Participant comes to the seminar ill-prepared with little understanding of the text and question


· Participant does not listen to others, offers no commentary to further the discussion








Reconfigured rubric based on Adams@studyguide.org
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Socratic Seminar Reflection


Name 














Seminar # 













Text Title: 













Author: 













Opening Question(s): 


1. Summary of key ideas:

2. Reaction:  Identify what someone said; write down his/her comment.  React to his/her statement.

3. Explain how the Seminar influenced your thinking about the topic or the text(s).

4. Socratic Connections:  Identify and explain a connection to . . . 


		another writer/poet

		news article

		movie

		song



		commercial

		Photograph/painting

		TV show

		person you know



		experience you had

		observation

		another culture

		famous/infamous person



		your choices . . . . 

		

		

		





Explain your connection fully:


5. Self Assessment


		Taking a position on a question

		5

		4

		3

		2

		1



		Using evidence to support a position or presenting factual information

		5

		4

		3

		2

		1



		Drawing another person into the discussion

		5

		4

		3

		2

		1



		Asking a clarifying question or moving the discussion along

		5

		4

		3

		2

		1



		Highlighting and marking the text with questions/commentary

		5

		4

		3

		2

		1





Identify a personal goal for the next seminar:


Identify a group goal and how you would be willing to contribute to it:
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Name: #

DENOTATION
and

CONNOT ATION

Denotation is the direct and explicit meaning of a word or set of words; it is the “dictionary
definition. (D for dictionary!)

Connotation is the meaning of the word based on a shared emotional association; an idea
or a feeling that a word evokes above its literal meaning.

Meanings of the same word canbe positive, hegative, or heutral.

Work with your group to sort these words into the appropriate category (Positive,
Negative, Neutral) on the chart paper provided. All the words are in a set of two or
three (e.g. quiet, calm, meek). Use a dictionary if you're unsure of a word’s literal
meaning:

dog fat weird skinny eelrfe
pushy starving cheap stubborn

riol overeight cook nag strange
assertive slender lady house

Chrifly unique mutt demand delermined
request hungry economical Woman

thin chef horse protest home

ask sleed shack rally

©2012Alwaysl earning
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Possible Answer keg (depends upon Yyour perspeclivel):

Neutral
horse
dog
economical
thin

cook
protest
hungry
assertive
house
ask
strange
woman

overweight

Positive

steed

thrifty
slender
chef

rally

determined
home
request
unique; eerie

lady

Negative
nag
muftt
cheap

skinny

riot

starving

pushy; stubborn
shack

demand

weird; eerie
lady

fat

©2012Alwaysl earning
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The Five F.ggential Elements
Of A Story

A story has five basic but important elements. These five components are: the characters,
the setting, the plot, the conflict, and the resolution. These essential elements keep the
story running smoothly and allow the action to develop in a logical way that the reader
can follow.

CHARACTERS

The characters are the individuals that the story is about. The author should introduce the
characters in the story with enough information that the reader can visualize each person.
This is achieved by providing detailed descriptions of a character’s physical attributes
and personality traits. Every story should have a main character. The main character
determines the way the plot will develop and is usually who will solve the problem the
story centers upon. However, the other characters are also very important because they
supply additional details, explanations, or actions. All characters should stay true to the
author’s descriptions throughout the story so that the reader can understand and believe
the action that is taking place—and perhaps even predict which character may do what
next.

SETTING

The setting is the location of the action. An author should describe the environment or
surroundings of the story in such detail that the reader feels that he or she can picture the
scene. Unusual settings (such as a fantasy world) can be interesting, but everyday settings
can help a reader to better visualize the story and feel connected to the plot!

PLOT

The plot is the actual story around which the entire book is based. A plot should have a
very clear beginning, middle, and end—with all the necessary descriptions and suspense,
called exposition—so that the reader can make sense of the action and follow along
from start to finish.

CONELICT

Every story has a conflict to solve. The plot is centered on this conflict and the ways in
which the characters attempt to resolve the problem. When the story’s action becomes
most exciting, right before the resolution, it is called the climax.

RESOLUTION

The solution to the problem is the way the action is resolved. For example, Katie often
resolves a conflict by finding a compromise for two fighting characters or helping fix
any mistakes she made while switcherooed into someone else. It is important that the
resolution fit the rest of the story in tone and creativity and solve all parts of the conflict.
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ELA 6 Name:

Date: Mod:

Connotation vs. Denotation

Denotation is the actual definition of a word. You've been looking up the denotation of words
for MANY years now!l But connotation is different. You may have noticed that some words
generate emotions for you. In that case, you are reacting to a word's connotative meaning.

Connotation is the emotion that a word generates in addition to the actual meaning.

4 Example

Denotation Connotation
House: A building in which someone lives neutral
Home: A place of warmth, comfort and positive
affection
Shanty: A small, crudely built shack. negative

They say I'm wise. I
prefer to think of it as
scholarly.






Positive, Negative or Neutral?

Directions: For each Wo}:d, write the word under the column which best describes its
connotation.

Positive Neutral Negative

WORD BANK

gaze stare astute smart
youthful immature

chef cook
cheap inexpensive

woman chick
slender skinny

criminal thug
aggressive pushy

smile smirk
brilliant nerd

cop officer
sad glum

plain natural
laugh iggle

I 9'93 refreshing chilly

Directions: Insert the word with the most negative connotation to complete each sentence.

1. Tt was hard to ignore the baby's screams.  (Loud/Piercing)
(Ancient/Vintage)
(Obese/Overweight)

2. Jackie wore a/an dress to the party.

3. Dexter was an dog.






Directions: Choose a word from the previous word bank. Look up the part of speech and denotative
definition of the word. Then, determine the connotation of the word. Next, write a sentence using the
word. Finally, determine a synonym for the word with a DIFFERENT connotation.

Example
Word: fragrance
Part of Speech & Denotation: (n)  asmell sensed by the olfactory nerve
Connotation: (circle one) positive negative neutral
Sentence using the word: The candlemaker chose a pleasing, spicy fragrance

for her old friend's candle.

Synonym: odor

Connotation: (circle one): positive negative neutral

Word:
Part of Speech & Denotation: ( )
Connotation: (circle one) positive negative neutral

Sentence using the word:

Synonym:

Connotation: (circle one): positive negative neutral
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Connotation/Denotation Practice

The connotative meaning of a word can have tremendous impact on a statement that someone makes. If
you choose a word with a negative connotation, the statement you make may have a different impact on
someone than you intended.

Connotation is the emotion that a word generates in addition to the actual meaning.

Consider how the author of each sentence below feels.
Sentence #1: Amanda's miserly ways will allow her to live comfortably for the rest of her life.

Sentence #2: Amanda’s frugal way will allow her to live comfortably for the rest of her life.

It is apparent that the author of sentence #1 DOES NOT have a good opinion of Amanda. That is
because the word miserly has a negative connotation.

Directions: Read each sentence . Identify the best fitting word for the sentence based on the
connotation of each word. Use the hints to guide you!

1. Choose the most appropriate word(s) that can be inserted in the blank. Everyone in the office
respects Casey because of her kind but attitude. (HINT: She is respected, so
people like her. A positive word would be appropriate here)

A. Assertive B. Bossy C. Demanding

2. Choose the most appropriate word(s) that can be inserted in the blank. "Well," said Curtis
with an embarrassed smile, "I'm looking for car." (HINT: A positive word would
be appropriate here)

A. a cut rate B. a cheaper C. a more economical

3. Choose the most appropriate word(s) that can be inserted in the blank. "Here's a scholarship
that you might qualify for," said Mike's advisor. "It's for people who are "
(HINT: A positive word would be appropriate here)

A. underprivileged B. Poor C. Poverty-stricken





4. Choose the most appropriate word(s) that can be inserted in the blank. William annoys his
friends because he's so when it comes to money. (HINT: They're annoyed so you
need a negative word!)

A. Economical B. Thrifty C. Stingy

5. Choose the most appropriate word(s) that can be inserted in the blank. We're worried about
Trish; she's lost so much weight that she looks . (HINT: they're worried so you
need a negative word!)

A. Trim B. Boney C. Slender

6. Choose the most appropriate word(s) that can be inserted in the blank. "I'm afraid," said
Luke's guidance counselor carefully, "that you might find advanced calculus a little too
M (HINT: We don't want o hurt Luke's feelings)

A. Challenging  B. Confusing C. Difficult

7. Choose the most appropriate word(s) that can be inserted in the blank. "And this particular
neighborhood," said the realtor to the young married couple, "will suit families who are
! (HINT: It isrude to refer to someone's wealth)

A. Rich B. Loaded C. Well to do

8. Choose the most appropriate word(s) that can be inserted in the blank. Daniel's doctor said,
"I recommend a low-fat, low-carbohydrate diet because you are becoming !
(HINT: The doctor wouldn't insult a patient)

A. Fat B. Large C. Overweight
9. Choose the most appropriate word(s) that can be inserted in the blank. What makes Jewel so
difficult to understand is that she is rather . (HINT: We want the least insulting
word)

A. Withdrawn B. Shy C. Closeted
10. Choose the most appropriate word that can be inserted in the blank. We were all so sorry to
hear that you had gotten from the plant. (HINT: Be kind. It's hard to lose your
job)

A. Canned B. Let go C. Fired

11. Choose the most appropriate word(s) that can be inserted in the blank. We like Heath as the
shift supervisor because he has a attitude. (HINT: We want the most
complimenting word here)

A. Laid back B. Careless C. Lackadaisical





12. Choose the most appropriate word(s) that can be inserted in the blank. "We understand,"
said the customer service representative, "that our new policy might be M (HINT:
The customer service representative doesn't want to make themselves look bad so they choose

the most positive word)

A. Inconvenient B. A painin the neck C. Infuriating

Pick 3 words from the questions above that were unfamiliar to you. Write the DENOTATIVE definition

of those words:






o s

0 ® N O

mansion, shack, abode, dwelling, domicile, residence, house, home, dump

. spinster, old maid, unmarried woman, maiden lady, career woman

snooty, arrogant, conceited, cocky, vain, self-satisfied, egotistical, proud, high-and mighty,
overbearing, high-hat, supercilious

titter, giggle, chuckle, laugh, guffaw, roar, snicker, snigger, cackle

corpulent, plump, obese, heavyset, fleshy, fat, paunchy, burly, overweight, roly-poly, bulky, portly,
weighty, pudgy

saving, tight, miserly, frugal, economical, careful, thrifty, penny-pinching, budget-minded, penurious
shrewd, calculating, clever, sly, adroit, knowing, astute, cunning, skillful, smooth,

glum, sullen, withdrawn, reticent, silent, taciturn

laconic, terse, economical, concise, pointed, compressed, brief, boiled down

. steal, purloin, embezzle, filch, pilfer, burglarize, rob, holdup, snatch, grab, help oneself to,

appropriate.
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The Five Elements of a Story

iFlocabularg

Use this sheet to review the five elements of a short story. Then you can either write down information

about a story or plan a story of your own.

Learn From the Song, Five Things

The Elements

Definition

Examples in the Song

Your Examples

Setting

Plot

Characters

Conflict

Theme
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Analyze or Write a Story
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Use this sheet to review the five elements of a short story. Then you can either write down information
about a story or plan a story of your own.

Title:

Author:

The Elements

Analyze or Write a Story

Setting

Plot

Characters

Conflict

Theme











How do we assign words meaning? 

Connotation vs. Denotation 



















SWBAT

Define connotation and denotation





Read a sentence and determine if the wording is connotative or denotative 









Connotation and Denotation

Connotation is the emotional and imaginative association surrounding a word.











Denotation is the strict dictionary meaning of a word.















“You may live in a house, but we live in a home.” 

If you were to look up the words house and home in a dictionary, you would find that both words have approximately the same meaning- "a dwelling place." 

However, the speaker in the sentence above suggests that home has an additional meaning. 





house

home









Connotation and denotation

Aside from the strict dictionary definition, or denotation, many people associate such things as comfort, love, security, or privacy with a home but do not necessarily make the same associations with a house. 



love

security

comfort

privacy

security

HOME









Questions to brainstorm….

What is the first thing that comes to your mind when you think of:

a home? 

of a house? 

Why do you think that real-estate advertisers use the word home more frequently than house?











Connotation

The various feelings, images, and memories that surround a word make up its connotation. 

Although both house and home have the same denotation, or dictionary meaning, home also has many connotations

















Connotation





memories





feelings





images





















“I know what you said, but what did you mean?”

A word's denotation is its literal definition.  For example:  

Snake:  a limbless reptile with a long, scaly body

 



A word's connotation is all the association we have with it.  For example:

"Snake in the grass," the biblical serpent, the danger of poisonous snakes, our own fear of snakes or a malevolent (evil, bad) person might be called "a real snake"













Who is hearing the word?

Connotation can depend on the person who hears the word and brings his or her own associations to it.





* A plumber might immediately think of a plumbing tool called a snake.

*A biologist might think of the rare Indigo Snake he felt lucky to see the past weekend.













Shades of meaning…

Some words, though, have shades of meaning that are commonly recognized.  

While "serpent" is literally a snake, the word "serpent" is usually associated with evil.  

In today's society, "politician" has somewhat negative associations, while "statesman" sounds more positive.















Use it in a sentence.

You will answer ten questions while viewing the upcoming slides.

Read the following sentences. 

Annette was surprised. 

Annette was amazed. 

Annette was astonished. 



1. What is the general meaning of each of the three sentences about Annette?  Do the words surprised, amazed, and astonished have approximately the same denotation? 













Use it in a sentence.

2. What additional meanings are suggested by astonish? Would one be more likely to be surprised or astonished at seeing a ghost? 





“I was surprised to see a ghost.”

“I was amazed to see a ghost.”

“I was astonished to see a ghost.”









Compare some words.

Write these examples in your daybook along with your answers

3. Which word in each pair below has the more favorable connotation to you? 

thrifty-penny-pinching 

pushy-aggressive 

politician-statesman 

chef-cook 

slender-skinny 













Read it in text.

Since everyone reacts emotionally to certain words, writers often deliberately select words that they think will influence your reactions and appeal to your emotions. Read the dictionary definition below.

cock roach (kok' roch'), n. any of an order of nocturnal insects, usually brown with flattened oval bodies, some species of which are household pests inhabiting kitchens, areas around water pipes, etc. [Spanish cucaracha]











A cockroach?

4. What does the word cockroach mean to you? 



5. Is a cockroach merely an insect or is it also a household nuisance and a disgusting creature? 



See what meanings poets Wild and Morley find in roaches in the following poems.











Roaches 

Last night when I got up
to let the dog out I spied
a cockroach in the bathroom
crouched flat on the cool
porcelain,
delicate
antennae probing the toothpaste cap
and feasting himself on a gob
of it in the bowl:
I killed him with one unprofessional 
blow,
scattering arms and legs
and half his body in the sink...






breeding quickly and without design,
laboring up drainpipes through filth
to the light;







I read once they are among
the most antediluvian of creatures,
surviving everything, and in more primitive times
thrived to the size of your hand... 

yet when sinking asleep
or craning at the stars,
I can feel their light feet
probing in my veins,
their whiskers nibbling
the insides of my toes;
and neck arched,
feel their patient scrambling
up the dark tubes of my throat.

---Peter Wild

I would have no truck with roaches,
crouched like lions in the ledges of sewers
their black eyes in the darkness
alert for tasty slime,
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from Nursery Rhymes for the Tender-hearted

Scuttle, scuttle, little roach- 
How you run when I approach:
Up above the pantry shelf
Hastening to secrete yourself. 



Most adventurous of vermin,
How I wish I could determine 
How you spend your hours of ease,
Perhaps reclining on the cheese. 



Cook has gone, and all is dark-
Then the kitchen is your park;
In the garbage heap that she leaves
Do you browse among the tea leaves?



How delightful to suspect
All the places you have trekked:
Does your long antenna whisk its 
Gentle tip across the biscuits? 

Do you linger, little soul, 
Drowsing in our sugar bowl?
Or, abandonment most utter,
Shake a shimmy on the butter? 

Do you chant your simple tunes
Swimming in the baby's prunes?
Then, when dawn comes, do you slink
Homeward to the kitchen sink? 

Timid roach, why be so shy?
We are brothers, thou and I, 
In the midnight, like yourself, 
I explore the pantry shelf!

--Christopher Morley 









Reading into the poems…

Reread the dictionary definition.

cock roach (kok' roch'), n. any of an order of nocturnal insects, usually brown with flattened oval bodies, some species of which are household pests inhabiting kitchens, areas around water pipes, etc.



6. Which of the denotative characteristics of a cockroach do both poets include in the poems?
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Reading into the poems…

7. What characteristics does Wild give his roaches that are not in the dictionary definition?



8. What additional characteristics does Morley give to roaches? 















Reading into the poems…

In each poem, the insect acquires meaning beyond its dictionary definition. Both poets lead us away from a literal view of roaches to a nonliteral one. 

9. Which poet succeeds in giving roaches favorable connotations?


10. Which poet comes closer to expressing your own feelings about roaches? 













More practice…..

Directions:  For these conditions, first think of a word with a positive connotation, and then think of a word with a negative connotation.

 

Condition                 Positive Connotation        Negative Connotation

1.  Overweight			

2.  Short			

3.  Not smart			

4.  Unattractive			

5.  Non-athletic		

6.  Self-focused	
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Connotation vs. Denotation

How do we assign words meaning?
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Five Elements of a Story - Lyrics
"Five Things"

Setting, that's like where it's going down,

Could be the train compartment, a castle or a town,
Could be the Arctic winter - like To Build a Fire,

The temperature's dropping, excitement is getting higher,
Setting sets the scene so the scene seems set,

Could be the Italian restaurant where we met,

Setting gives us the where and the when,

Could be modern day, the future, or way back when.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

Plot is the action, the quest for satisfaction,

What's going down, what's going to happen.

Four men at sea in an open boat,

Rowing and hoping that they can stay afloat. The plot:
They have to make it to the beach,

But the waves are big, and the shore seems out of reach,
Plot is a series of events... like Lemoney Snicket,

It could be crazy, wild or straight wicked.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

Knock knock, who's there? Oh, it's the characters,
The people in the story who carry out the action.
Characters can be pretty, tiny or clean,
Characters can be silly, whiney or mean,

Juliet is a character, and so is Romeo,





Pokemon has characters and so does Yu-gi-oh,
Characters could be dogs, lions, or hippos,
JK Rowling chose Harry Potter. "Why?" Who knows!

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

Uh-uh! Put your snack back in your backpack we're not finished!
Something gone wrong! That's the conflict kids,

A struggle in the plot, now who's on top,

Could be a fight for money, like some robbers and cops,

Could be an internal conflict - a struggle inside,

Like I don't want to tell the truth but | don't ever want to lie,

Flick something in your eye, now you're conflicted,

What created drama? The conflict did.

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)

The theme of the story is the main idea,

The central belief or the topic that's in there,

It's usually something abstract like sacrifice,
Isolation or resurrection: we're back to life,

Like don't lie, don't practice libel,

The theme of To Build a Fire is survival,

Survival on your own like Fievel Moskowitz,
Flocabulary's something that you HAVE TO GET...

Plot, Character, Conflict, Theme,
Setting, yes these are the 5 things
That you're going to be needing
When you're reading or writing

A short story that's mad exciting. (x2)





Check out the complete "Five Things" lesson plan.





		Five Elements of a Story - Lyrics 

		Five Elements of a Story - Lyrics 

		"Five Things" 
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Close Reading

Good readers reread texts closely
to deepen their understanding and
share their insights with others.

3 Purposes:
(LI} ? >

Read with a pencil to...

* Summarize and infer using key
ideas and details.

Analyze the author’s craft and
text structure.

Share and support your thinking
with others by citing textual
evidence.

3 Step Process:
Ist Reading

Break the Surface!
Focus on basic understanding!

2nd Reading
Dig a Little Deeper!

Focus on how the text works!

3rd Reading
Deep Understanding!

Focus on supporting your
thinking with evidence!

Close Reading

Good readers reread texts closely
to deepen their understanding and
share their insights with others.
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3rd Reading
Deep Understanding!

Focus on supporting your
thinking with evidence!
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Close Reading Codes

Ist Reading

Close Reading Codes Close Reading Codes

st Reading st Reading

¥ Nonfiction details that support the ¥ Nonfiction details that support the
main idea OR fiction details that main idea OR fiction details that
describe the setting, major events, or describe the setting, major events, or

characters (their words, thoughts, actions, characters (their words, thoughts, actions,
traits, motivations, challenges, or feelings), traits, motivations, challenges, or feelings),

¥ Nonfiction details that support the
main idea OR fiction details that
describe the setting, major events, or

characters (their words, thoughts, actions,
traits, motivations, challenges, or feelings),

Details that may serve as clues to
help you infer a Theme (including a
lesson, central message, or moral).

Details that may serve as clues to Details that may serve as clues to
help you infer a Theme (including a help you infer a Theme (including a
lesson, central message, or moral). lesson, central message, or moral).

A question you have about a key
detail.

A question you have about a key ? A guestion you have about a key
detail. detail.

Inference (something you figured out
that the author did not directly tell
you).

Inference (something you figured out
that the author did not directly tell
you).

Inference (something you figured out
that the author did not directly tell
you).

Words you stumble over or have a
difficult time figuring out.

Words you stumble over or have a
difficult time figuring out.

Words you stumble over or have a
difficult time figuring out.

2nd Reading

2nd Reading

Clues about the Point of View of
the author, narrator, or characters.

2nd Reading

Clues about the Point of View of
the author, narrator, or characters.

Clues about the Point of View of
the author, narrator, or characters.

Clues about the Text Structure - Clues about the Text Structure -
sequence/chronological, problem & sequence/chronological, problem &
solution, compare & contrast, solution, compare & contrast,
question & answer, cause & effect, question & answer, cause & effect,
description / main idea & details description / main idea & details

Clues about the Text Structure -
sequence/chronological, problem &
solution, compare & contrast,
question & answer, cause & effect,
description / main idea & details

Interesting words or examples of
figurative language that supply
meaning, feelings, or appeal to the
senses.

Interesting words or examples of Interesting words or examples of
figurative language that supply figurative language that supply
meaning, feelings, or appeal to the meaning, feelings, or appeal to the
senses. senses.

Visual elements that convey a
significant meaning, tone, beauty,
mood, or provide clues about a
character, a setting, or an event.

Visual elements that convey a
significant meaning, tone, beauty,
mood, or provide clues about a
character, a setting, or an event.

Visual elements that convey a
significant meaning, tone, beauty,
mood, or provide clues about a
character, a setting, or an event.

Comparing and contrasting - clues
that show similarities or differences
between characters, settings, plots,
themes, topics, or patterns of events.

Comparing and contrasting - clues Comparing and contrasting - clues
that show similarities or differences that show similarities or differences
between characters, settings, plots, between characters, settings, plots,
themes, topics, or patterns of events. themes, topics, or patterns of events.
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3rd Reading

3rd Reading 3rd Reading

Demonstrate your understanding by
responding in writing to questions related
to the text. Support your thinking with
evidence from the text. PEEL it!

PN

Prompt and Point:

Begin your written response
by rewording the prompt and

making your point.
(Topic / Introduction)

Demonstrate your understanding by Demonstrate your understanding by
responding in writing to questions related responding in writing to questions related

to the text. Support your thinking with to the text. Support your thinking with
evidence from the text. PEEL it! evidence from the text. PEEL it!

N 2N

Prompt and Point: Prompt and Point:

Begin your written response Begin your written response
by rewording the prompt and by rewording the prompt and

making your point. making your point.
(Topic / Introduction) (Topic / Introduction)

Evidence from the text: Evidence from the text:
Quote specific details Quote specific details
from the text to from the text to
support your point. support your point.

Evidence from the text:
Quote specific details
from the text to
support your point.

Explain the evidence: Explain the evidence.
Explain each detail Explain each detail
from the text to show from the text to show

how it supports your how it supports your
point. point.

EXplain the evidence:
Explain each detail
from the text to show
how it supports your
point.

Lnink back to the P and P:

Reword the prompt and
make your point again.

(Topic / Conclusion)

Link back to the P and P- Link back to the P and P-

Reword the prompt and Reword the prompt and

make your point again. make your point again.
(Topic / Conclusion) (Topic / Conclusion)
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Directions: Answer the following question(s).

Read the paragraph below.

Dolphins are a lot like whales, but they
are much smaller. You can find dolphins all
over the world. Dolphins can reason and have
many thought processes. Dolphins can
communicate with each other with certain
sounds that they make. They can even
recognize themselves in a mirror, as well as
other dolphins that they know. Dolphins can
work together to get food that they want to eat.

This paragraph is missing a thesis statement.
Write the most appropriate thesis statement
to begin the paragraph.

[lluminate Itembank™ Continue: Turn to the next page.
Generated On June 26, 2014, 9:11 AM PDT Page 1






Grade 6 ELA Unit 1 Post Test Assessment ID:  dna.10274 ib.110627

Directions: Read the passage below and answer the question(s) that follow.

Excerpt from The Adventures of Tom Sawyer

An adventurous and mischievous boy nhamed Tom Sawyer lives in Missouri with his Aunt Polly and his
half-brother Sid. After Tom's aunt finds out that Tom dirtied his clothes in a fight at school he is told he
has to whitewash the fence on the weekend.

He [Tom] began to think of the fun he had planned for this day, and his sorrows multiplied. Soon the free
boys would come tripping along on all sorts of delicious expeditions, and they would make a world of fun of him
for having to work—the very thought of it burnt him like fire. He got out his worldly wealth and examined it—bits of
toys, marbles, and trash; enough to buy an exchange of work, maybe, but not half enough to buy so much as half
an hour of pure freedom. So he returned his straitened means to his pocket, and gave up the idea of trying to buy
the boys. At this dark and hopeless moment an inspiration burst upon him! Nothing less than a great, magnificent
inspiration.

He took up his brush and went tranquilly to work. Ben Rogers hove in sight presently—the very boy, of all
boys, whose ridicule he had been dreading. Ben's gait was the hop—skip—and—jump—proof enough that his heart
was light and his anticipations high. He was eating an apple, and giving a long, melodious whoop, at intervals,
followed by a deep—toned ding—dong—dong, ding—dong—dong, for he was personating a steamboat. As he drew
near, he slackened speed, took the middle of the street, leaned far over to starboard and rounded to ponderously
and with laborious pomp and circumstance—for he was personating the Big Missouri, and considered himself to
be drawing nine feet of water. He was boat and captain and engine—bells combined, so he had to imagine himself
standing on his own hurricane—deck giving the orders and executing them.

Tom went on whitewashing—paid no attention to the steamboat. Ben stared a moment and then said: "Hi—
YI! you're up a stump, ain't you!"

No answer. Tom surveyed his last touch with the eye of an artist, then he gave his brush another gentle
sweep and surveyed the result, as before. Ben ranged up alongside of him. Tom's mouth watered for the apple,
but he stuck to his work. Ben said:

"Hello, old chap, you got to work, hey?"

Tom wheeled suddenly and said:

"Why, it's you, Ben! | warn't noticing."

"Say—I'm going in a—swimming, | am. Don't you wish you could? But of course you'd druther work—
wouldn't you? Course you would!"

Tom contemplated the boy a bit, and said:

"What do you call work?"

"Why, ain't that work?"

Tom resumed his whitewashing, and answered carelessly:

"Well, maybe it is, and maybe it ain't. All | know, is, it suits Tom Sawyer."
"Oh come, now, you don't mean to let on that you like it?"

The brush continued to move.
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Directions: Read the passage below and answer the question(s) that follow.

"Like it? Well, | don't see why | oughtn't to like it. Does a boy get a chance to whitewash a fence every
day?"

That put the thing in a new light. Ben stopped nibbling his apple. Tom swept his brush daintily back and
forth—stepped back to note the effect—added a touch here and there—criticised the effect again—Ben watching
every move and getting more and more interested, more and more absorbed. Presently he said:

"Say, Tom, let me whitewash a little."
Tom considered, was about to consent; but he altered his mind:

"No—no—I reckon it wouldn't hardly do, Ben. You see, Aunt Polly's awful particular about this fence—right
here on the street, you know—-but if it was the back fence | wouldn't mind and SHE wouldn't. Yes, she's awful
particular about this fence; it's got to be done very careful; | reckon there ain't one boy in a thousand, maybe two
thousand, that can do it the way it's got to be done."

"No—is that so? Oh come, nhow—Ilemme just try. Only just a little—I'd let you, if you was me, Tom."

"Ben, I'd like to, honest injun; but Aunt Polly—well, Jim wanted to do it, but she wouldn't let him; Sid wanted
to do it, and she wouldn't let Sid. Now don't you see how I'm fixed? If you was to tackle this fence and anything
was to happen to it—"

"Oh, shucks, I'll be just as careful. Now lemme try. Say—I'll give you the core of my apple.”
"Well, here—No, Ben, now don't. I'm afeard—"
"I'll give you all of it!"

Tom gave up the brush with reluctance in his face, but alacrity in his heart. And while the late steamer Big
Missouri worked and sweated in the sun, the retired artist sat on a barrel in the shade close by, dangled his legs,
munched his apple, and planned the slaughter of more innocents. There was no lack of material; boys happened
along every little while; they came to jeer, but remained to whitewash. By the time Ben was fagged out, Tom had
traded the next chance to Billy Fisher for a kite, in good repair; and when he played out, Johnny Miller bought in
for a dead rat and a string to swing it with—and so on, and so on, hour after hour. And when the middle of the
afternoon came, from being a poor poverty—stricken boy in the morning, Tom was literally rolling in wealth.
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Directions: Answer the following question(s) relating to the passage titled "Excerpt from The Adventures of Tom
Sawyer".

Which of the following excerpts from the text

A

B.

supports the idea that Tom Sawyer will likely
have another boy do his work for him again?

"Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

Tom swept his brush daintily back and forth—
stepped back to note the effect—added a touch
here and there—criticised the effect again—Ben
watching every move and getting more and
more interested, more and more absorbed.

There was no lack of material; boys happened
along every little while; they came to jeer, but
remained to whitewash.

And when the middle of the afternoon came,
from being a poor poverty—stricken boy in the
morning, Tom was literally rolling in wealth.

Summarize in your own words the way that

Tom Sawyer feels at the end of the passage.
Support your answer with details from the
passage.

Tom really wanted Ben to whitewash the

A

fence. Which of the following excerpts from
the text best supports this statement?

Soon the free boys would come tripping along
on all sorts of delicious expeditions, and they

would make a world of fun of him for having to
work—the very thought of it burnt him like fire.

So he returned his straitened means to his
pocket, and gave up the idea of trying to buy the
boys.

"Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

Tom gave up the brush with reluctance in his
face, but alacrity in his heart.

E Describe how Ben changes from the time

when he first encounters Tom to how he acts
at the end of the passage. Use details from
the passage to support your response.
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Directions: Answer the following question(s).

TEACHER READS:

Read and complete the task that follows.

Read the paragraph below.

Dolphins are a lot like whales, but they
are much smaller. You can find dolphins all
over the world. Dolphins can reason and have
many thought processes. Dolphins can
communicate with each other with certain
sounds that they make. They can even
recognize themselves in a mirror, as well as
other dolphins that they know. Dolphins can
work together to get food that they want to eat.

This paragraph is missing a thesis statement.
Write the most appropriate thesis statement
to begin the paragraph.

Master ID: 197679 Revision: 1
Rubric: 2 Point(s)

2 A response:

o Gives sulfficient evidence of the ability to
understand an informational text and supplies a
relevant and appropriate thesis statement

@ Includes a thesis statement that is on topic

Dolphins are very intelligent animals.
1 A response:

@ Gives some evidence of the ability to understand
an informational text and supplies a somewhat
relevant and vaguely appropriate thesis
statement

@ Thesis statement is not entirely on topic

Dolphins can do many things.

0 A response gets no credit if it provides no evidence of
the ability to understand and write an appropriate and
accurate thesis statement for a topic.

Let me tell you about dolphins.
Standards:

CCSS.LA6.W.6.2.a
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Directions: Read the passage below and answer the question(s) that follow.

Excerpt from The Adventures of Tom Sawyer

An adventurous and mischievous boy nhamed Tom Sawyer lives in Missouri with his Aunt Polly and his
half-brother Sid. After Tom's aunt finds out that Tom dirtied his clothes in a fight at school he is told he
has to whitewash the fence on the weekend.

He [Tom] began to think of the fun he had planned for this day, and his sorrows multiplied. Soon the free
boys would come tripping along on all sorts of delicious expeditions, and they would make a world of fun of him
for having to work—the very thought of it burnt him like fire. He got out his worldly wealth and examined it—bits of
toys, marbles, and trash; enough to buy an exchange of work, maybe, but not half enough to buy so much as half
an hour of pure freedom. So he returned his straitened means to his pocket, and gave up the idea of trying to buy
the boys. At this dark and hopeless moment an inspiration burst upon him! Nothing less than a great, magnificent
inspiration.

He took up his brush and went tranquilly to work. Ben Rogers hove in sight presently—the very boy, of all
boys, whose ridicule he had been dreading. Ben's gait was the hop—skip—and—jump—proof enough that his heart
was light and his anticipations high. He was eating an apple, and giving a long, melodious whoop, at intervals,
followed by a deep—toned ding—dong—dong, ding—dong—dong, for he was personating a steamboat. As he drew
near, he slackened speed, took the middle of the street, leaned far over to starboard and rounded to ponderously
and with laborious pomp and circumstance—for he was personating the Big Missouri, and considered himself to
be drawing nine feet of water. He was boat and captain and engine—bells combined, so he had to imagine himself
standing on his own hurricane—deck giving the orders and executing them.

Tom went on whitewashing—paid no attention to the steamboat. Ben stared a moment and then said: "Hi—
YI! you're up a stump, ain't you!"

No answer. Tom surveyed his last touch with the eye of an artist, then he gave his brush another gentle
sweep and surveyed the result, as before. Ben ranged up alongside of him. Tom's mouth watered for the apple,
but he stuck to his work. Ben said:

"Hello, old chap, you got to work, hey?"

Tom wheeled suddenly and said:

"Why, it's you, Ben! | warn't noticing."

"Say—I'm going in a—swimming, | am. Don't you wish you could? But of course you'd druther work—
wouldn't you? Course you would!"

Tom contemplated the boy a bit, and said:

"What do you call work?"

"Why, ain't that work?"

Tom resumed his whitewashing, and answered carelessly:

"Well, maybe it is, and maybe it ain't. All | know, is, it suits Tom Sawyer."
"Oh come, now, you don't mean to let on that you like it?"

The brush continued to move.
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Directions: Read the passage below and answer the question(s) that follow.

"Like it? Well, | don't see why | oughtn't to like it. Does a boy get a chance to whitewash a fence every
day?"

That put the thing in a new light. Ben stopped nibbling his apple. Tom swept his brush daintily back and
forth—stepped back to note the effect—added a touch here and there—criticised the effect again—Ben watching
every move and getting more and more interested, more and more absorbed. Presently he said:

"Say, Tom, let me whitewash a little."
Tom considered, was about to consent; but he altered his mind:

"No—no—I reckon it wouldn't hardly do, Ben. You see, Aunt Polly's awful particular about this fence—right
here on the street, you know—-but if it was the back fence | wouldn't mind and SHE wouldn't. Yes, she's awful
particular about this fence; it's got to be done very careful; | reckon there ain't one boy in a thousand, maybe two
thousand, that can do it the way it's got to be done."

"No—is that so? Oh come, nhow—Ilemme just try. Only just a little—I'd let you, if you was me, Tom."

"Ben, I'd like to, honest injun; but Aunt Polly—well, Jim wanted to do it, but she wouldn't let him; Sid wanted
to do it, and she wouldn't let Sid. Now don't you see how I'm fixed? If you was to tackle this fence and anything
was to happen to it—"

"Oh, shucks, I'll be just as careful. Now lemme try. Say—I'll give you the core of my apple.”
"Well, here—No, Ben, now don't. I'm afeard—"
"I'll give you all of it!"

Tom gave up the brush with reluctance in his face, but alacrity in his heart. And while the late steamer Big
Missouri worked and sweated in the sun, the retired artist sat on a barrel in the shade close by, dangled his legs,
munched his apple, and planned the slaughter of more innocents. There was no lack of material; boys happened
along every little while; they came to jeer, but remained to whitewash. By the time Ben was fagged out, Tom had
traded the next chance to Billy Fisher for a kite, in good repair; and when he played out, Johnny Miller bought in
for a dead rat and a string to swing it with—and so on, and so on, hour after hour. And when the middle of the
afternoon came, from being a poor poverty—stricken boy in the morning, Tom was literally rolling in wealth.
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Directions: Answer the following question(s) relating to the passage titled "Excerpt from The Adventures of Tom
Sawyer".

TEACHER READS:

Read the question to yourself and select the
best answer.

Which of the following excerpts from the text
supports the idea that Tom Sawyer will likely
have another boy do his work for him again?

A. "Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

B. Tom swept his brush daintily back and forth—
stepped back to note the effect—added a touch
here and there—criticised the effect again—Ben
watching every move and getting more and
more interested, more and more absorbed.

C. There was no lack of material; boys happened
along every little while; they came to jeer, but
remained to whitewash.

D. And when the middle of the afternoon came,
from being a poor poverty—stricken boy in the
morning, Tom was literally rolling in wealth.

Master ID: 187368 Revision: 1

Correct; C
Standards:
CCSS.LA6.RL.6.1

TEACHER READS:

Read and complete the task that follows.

Summarize in your own words the way that
Tom Sawyer feels at the end of the passage.
Support your answer with details from the
passage.

Master ID: 186906 Revision: 1
Rubric: 2 Point(s)
2 This response:

e Gives some evidence of the ability to summarize
the character's feelings

e Includes some specific opinions that make
reference to the text

o Adequately supports the summary with relevant
details from the text

Tom feels accomplished and happy at the end of
the passage. | think that he feels this way because the
narrator mentions all of the new toys that Tom has. The
passage supports this when it states, "Tom was literally
rolling in wealth." Tom's actions also indicate that he is
happy at the end of the story; the story mentions that
he is relaxing on a barrel in the shade.

1 This response:

o Gives limited evidence of the ability to
summarize the character's feelings

e Includes opinions, but they are not explicit or
make only vague references to the text

@ Includes some details, but the relevance of that
detail to the text must be inferred

At the end of the story Tom feels happy because
the story says that the boys worked for him.

0 A response gets no credit if it provides no evidence of
the ability to summarize the character's feelings,
includes no relevant information from the text, or is
vague.

Tom feels happy.
Standards:

CCSS.LA.6.RL.6.2
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Directions: Answer the following question(s) relating to the passage titled "Excerpt from The Adventures of Tom
Sawyer".

TEACHER READS:

Read the question to yourself and select the
best answer.

Tom really wanted Ben to whitewash the
fence. Which of the following excerpts from
the text best supports this statement?

Soon the free boys would come tripping along
on all sorts of delicious expeditions, and they

would make a world of fun of him for having to
work—the very thought of it burnt him like fire.

So he returned his straitened means to his
pocket, and gave up the idea of trying to buy the
boys.

"Well, maybe it is, and maybe it ain't. All | know,
is, it suits Tom Sawyer."

Tom gave up the brush with reluctance in his
face, but alacrity in his heart.

Master ID: 187365 Revision: 1

Correct: D
Standards:

CCSS.LA6.RL.6.1

Illuminate ltembank™
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TEACHER READS:

Read and complete the task that follows.

Describe how Ben changes from the time
when he first encounters Tom to how he acts
at the end of the passage. Use details from
the passage to support your response.

2

Master ID: 186671 Revision: 1
Rubric: 2 Point(s)

Standards:

The response:

@ Gives some evidence of the ability to show how
the character develops over the course of the
text

@ Includes some specific opinions that make
reference to the text

o Adequately supports the summary with relevant
details from the text

When Ben first meets Tom in the passage he is
making fun of Tom for having to work. He says to Tom
that he is going to be going swimming and then tells
Tom that he bets he wishes that he could go. By the
end of the passage Ben seems to have changed his
view on whitewashing and begs Tom to let him
whitewash the fence. At the end of the passage Ben is
now working rather than making fun of Tom for working.
The response:

o Gives limited evidence of the ability to show how
the character develops over the course of the
text

e Includes opinions, but they are not explicit or
make only vague references to the text

@ Includes some details, but the relevance of that
detail to the text must be inferred

At the beginning Ben is mean because he is
making fun of Tom, but by the end of the passage he is
working instead of Tom.

A response receives no credit if it provides no evidence
of the ability to show how the character develops over
the course of the text, includes no relevant information
from the text, or is vague.

Ben is mean and then he works for Tom.

CCSS.LA.6.RL.6.2

Stop: You have finished the assessment.
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